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Change is an increasingly important factor in our social and cul-
tural relationships. Although our society is constantly adapting to 
emerging needs, the increasingly rapid rate of change has further 
complicated social problems. 
Much of the increased tempo of change is caused by the society's 
ready acceptance of advances in science and automation. It appears evi-
dent that technology has created conditions giving rise to such factors 
as unemployment and urbanization, with the resulting disruption of 
consensual values. 
It is possible that innovations brought about by science and auto-
mation present new problems fundamentally different from anything we 
have faced before (21). For example, one of the connnonly accepted 
principles of our society is the value of work. This value is now being 
supplanted by the increasing emphasis on leisure time. The need for 
independence has given way to a search for security; the role of the 
family is being assumed by various other institutions, and traditional 
authority is no longer accepted without. question. 
The"public school has not been immune to the social and technolog-
ical chang·e,S. Nearly all of the educational issues being discussed at . -~ ; . 
this time are a part of larger social changes. In fact" ••• one of 
1 
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the critical problems of educational administration is that of making 
the educational system more responsive to social change." (5) More 
and more schools are being called upon to offer specialized instruction 
and to assume responsibilities formerly a function of the home or 
church. 
It would be improper, however, to leave at the door of technology 
all of the responsibility for the changes $weeping the educational 
scene. Two primary forces actively accelerating the change in educa-
tion are increased federal interest and big business (33)o 
It is no secret that the government's interest in education does 
not lie with local interests but is concerned with solving national 
problems. For this reason a large percentage of federal aid has been 
directed to specified projects, such as occupational retraining, and 
program in science, mathematics, and early childhood education. 
Big business, on the other hand, is concerned with the economic 
effects of increased spending in the area of education. It then becomes 
the job of educators to focus attention upon educational goals and to 
see that the products of big business are used to obtain these goals as 
effectively as possible (33). 
Until recently, changes in the .school system consisted largely of 
hiring new teachers and installing new courses and facilities. Little 
thought was given to the structure of the school system, to psychologi~ 
cal bases for learning, or to individual and group relations within the 
social system. Debate now centers around such considerations as the 
organiz~tion of instruction, flexible scheduling, and independent study 
as well as.architecture and course content. Emphasis is being 
3 
placed upon the learner .and creative thinking rather than the teacher 
and factual knowledge. 
In most school systems the superintendent is in a position to 
"• •• play a key role in facilitating or in retarding changes and 
innovations." (23) The forerunner of the present superintendent, in 
many schools, was nothing more than a lay person who was willing to 
spend a·part of his time run~ing the business affairs of the school. 
The problems of his era, however, were less complex than those of 
today. Presently, 11 ••• most school systems vest in their profes-
sional chief the responsibility for managing all facets of educational-
services." (13) 
The increasing complexity of the tasks of administration in the 
school system has created a need for more efficiency in this areaa As 
a result educational administration and the preparation of administra-
tors have been examined closely, and the practice of educational admin-
istration has tended to become more scientific. Increases in the vol-
ume and quality of research and the development of theories of admin-
istration have provided sound bases for change in administY-ative pro-
cedure. ( 23) 
Four major events are discernible in the modern development of 
the superintendency. The first of these was the organization of the 
National Conference for Professors of Educational Administrators in 
1947. Efforts of this group were instrumental in promoting further 
study of educational administration. In 1950, the Cooperative Program 
in Educational Administration was formed to develop regional prog~ams 
for the improvement of educational administration. The University 
C~unci.1 _.fpir Educational Administration was established in 1956u This 
·• 
group has as its purpose the study and dissemination of theory and 
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research in educational administratione Also established during this 
period was the Committee for the Advancement of School Administration 
by the American Association of School Administratorso This committee 
has been instrumental in the communication of research findings and the 
development of plans for the accreditation of training programs for 
administrators. All these groups have made significant contributions 
to the-improvement of the education of school administratorso 
It is evident that the study of school administration has taken 
on added importance as a result of recent scientific and social 
developments. Even more rapid developments, which will contribute 
further to the importance of this study, are likely to occur in the 
next few years .. 
Need for Study 
Those charged with determining the certification requirements of 
most states have long recognized the necessity of graduate work for 
those who serve as a superintendent.of schoolso (4) Such a program of 
preparation is further indicated by the increasing demands placed upon 
that officeo 
If the colleges and universities are to satisfaccorily perform 
their function of preparing superintendents of schools, the effective-
ness of their programs must be continually evaluatedo Questions also 
arise as to what portion of the educational program should be devoted 
to which areas, and what learning experiences are most effect:i.veo 
I 
In the following statement, McLean (20) indicates that one of the 
bettei:; way~·to determine the effectiveness of an educational program 
. .. ~ ~ (~· 
ij to a~k the recipients to evaluate its 
The alumni and ex-students are our product. Only from them 
can we learn what they got from us, what we did to and for 
them that was right, wrong, of consequence, fruitful or 
wasteful. Only by learning these thi.ngs can we reshape the 
program of higher education in America so that it may func-
tion, be effective, and win continued support. Only thus 
can we learn what to cut out of present programs and what 
to put into future ones. 
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This viewpoint is further developed by McGrath. (19) He suggests 
the use of anonymous questionnaires to induce practicing graduates to 
"share with us their problems, inadequacies, conflicts, and maladjust-
ments" in order to "uncover factual weaknesses in our programu" 
In a 1954 st.11dy of school administrators, Self (31) recommended 
that the training program of the graduate school of Oklahoma Agricul-
ture and Mechanical College should be continually reevaluated and 
revised. He concluded that this could best be done in terms of problems 
experienced and needs felt by the practicing school administrators. 
Purpose of the Survey 
The purpose of this investigation is to survey tha strengths and 
weaknesses of the Oklahoma State University program in educational 
administration as perceived by the Oklahoma superintendents who are 
graduates of the program. The specific questions to be answered are: 
1. What characteristics of education and experience are evidenced 
by those superintendents who remain active in Oklahoma? 
2. How do the superintendents who are graduates of the Oklahoma 
State University program in educational administration view various 
aspects of their education? 
3. How satisfied are graduates of the Oklahoma State University 
. progr.a[Jl~tn educational administration with the position of supe.rinter.dent ~· 
6 
in Oklahoma 1 
Limitations and Scope of the Study 
This study-includes 147 superintendents of Oklahoma public 
schools who served in Oklahoma during the school year 1966-1967, and 
whose highest degree was received from Oklahoma State University. The 
data presented were necessarily limited by the information and recall 
of the recipients as well as the accuracy of the records reviewed. 
Significance of the Study 
In the preceding sections, the various considerationa which gave 
rise to this investigation have been presented. Apparently, the changes 
in education are closely connected to those of society. The increasing 
complexity of the administration of school systems was discussed. Con-
tinuoua evaluation of the preparation program for educational adminia-
trators was suggested as a necessity in ,uaintaining a high degree of 
efficiency. Studies were cited which suggest that one of the waya the 
program in educational administration at Oklahoma State University can 
be evaluated is through the use of a follow-up study. The information 
in this study should prove of value in the continual process of 
evaluation and evolution of the graduate program in educational admin· 
istration at Oklahoma State University. It should also prove useful 
to future graduate atudents and their advisers in planning programs 
of study that will be of greatest benefit to the students. 
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J>efiuttion of Terms 
To serve as a framework for further discussion a definition of 
terms is needed. 
A superintendent is anyone serving as a chief administrator in 
an Oklahoma school system, either full· or part-time during the school 
year 1966-1967, who is recorded aa havipg received his highest degree 
from Oklahoma State University. 
Curriculum is used to refer to the total series of experiences 
available as a result of the program in educational administration at 
Oklahoma State University. 
Total experience consisted of the number of years of service in 
e~ucation as verified by the reco:1'48 of the State Department of Educa-
tion of Oklahoma. The number of,,yeJrs of experience ll !. supcrinten-
~ were gathered from responses to the questionnaire. 
Salaries refer to payments for a ful~ twelve month period of 
employment. 
The term tenuEe refers to the time a superintendent leld a 
position as chief administrator of a school district. 
Degree is defined according to the State Department of Education 
of Oklahoma as Bachelor, Master, or Doctor from the effective date of 
completion of requirements as certified by the registrar. 
Organization of the Study 
The area to be atudied has been discussed in Chapter I. The need 
tor the s~udy, a statement of the purpose, and a definition of terms 
use4 tb(the study are included. . . ' ~· ~ 
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A review of related literature, the method of procedure, and the 
methodology are contained in Chapter II. 
The characteristics of the superintendents are described in 
Chapter III. The information is presented in narrative form and is 
illustrated by tables where it seemed appropriate. 
The opinions of the superintendents as to the strengths and 
weaknesses of the program in educational administration at Oklahoma 
State University are discussed in Chapter IV. 
The summary, conclusions, and recommendations arrived at from th& 
investigation are contained in Chapter V. 
~- . 
CHAPTER II 
REVIEW OF LITERATURE AND METHODOLOGY 
Introductio.P. 
A review of related literature revealed a recent increase of 
interest by university and college administrators in investigations of 
~he effectiveness of their programs in educational administration. 
This interest in reevaluation appears to reflect the recent change in 
educational administration as stated by Griffiths (14): "If any one 
statement could be made concerning educational administration at this 
time, it would be that as a field of study it is undergoing radical 
change." 
General Studies by Professional Organizations 
A number of dissertations and other publications relative to the 
office of superintendent were reviewed. Those which seemed to be most 
pertinent are described in this section of the study. 
In 1923, the Department of Superintendence (7) published a study 
on the training, experience, status, and tenure of the superintendents 
of schools. Some of the results of interest in this study were: 
1. The middle 50 per cent of those included in the study received 
7.8 to 9.4 years of education beydrid the elementary school and took 
their l&\t;courses from 3,6 to 13.1 years ago. The median amount of 
4' ,, .... . 
training was 8.58 years. 
9 
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2. Experience int-aching was reported by 73 per cent of the 
superintendents. 
3. The median salary at that time was $3,390. 
4. The median tenure was reported as three yeara. 
The Department of Superintendence (8) in 1933 published a review 
of the progress in training, experience, status, and tenure made by the 
superintendents of schools du~ing the ten-ye4r period since the publi-
cation of its fi~st yearbook. Several comparisons were noted: 
1. When compared with the 1923 study, the investigation indicated 
significant advances in the amount of graduate study. 
2. Eighty-four per cent of the superintendents reporting had 
teaching experience in elementary or secondary schools. 
3. The median salary reported was $4,200. 
4. The median number of years in position in the 1933 study 
was six. This compares with a median of three years in the 1923 study. 
In 1952; the American Association of School Administrators (1) 
published one of the most complete studies of the superintendents of 
schools. The total number of replies received was 1,586 or a 49.3 
per cent return of the blanks mailed. The study dealt with the super· 
intendent 1 a economic status; the manner of his appointment and tenure; 
his hours of work; and his previous vocations. This study also gave 
information regarding expenditures of school systems, tax costs, and 
services of the central administrative staff. 
In the 1952 study, this information was published: 
1. The median number of years of college preparation 
'was 5.9 years. 
·• . .. \,(, 
, I ~· ' I 
2e More than 85 per·cent of the superintendents reportinJ 
had experience as classroom ~eachera. 
3. The median salary reported for 1949-1950 was $6,804. 
4. The entire group of those in coumunities over 2,500 
had a median..of 6.1 years experience in the position 
held in the school year 1949-1950. Those in cities 
over 200,000 in population reported the lowest median 
number of years in their present position (4.8 years); 
and those in cities below 30,000 in popul&tian, the 
largest median (6.4 years). _The median period of 
service in the rural areas of less than 2,500 popula-
tion was 5.4 years. 
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In 1953,"Moore (22) reported on research sponsored by the South· 
• 
western Cooperative Program in Educational Administration of the Univer-
sity of Texas. Thia research was concerned with the in-service educa-
tion of school superintendents. Indications were that the most urgent 
problems were those of long range program planning rather than the 
day-to-day operation of the school. 
The American Association of School Administrators (2) published 
a study of the superintendents of schools in 1960. The study was con-
cerned with schools in districts with a population of 2,5PO or over. 
The 3,812 superintendents so classified were grouped in six population 
strata, and questionnaires were sent to varying percentages of each 
stratum. A total of 36 per cent of the above superintendents were 
mailed the questionnaire, and eight hundred fifty-nine were returned 
in usable condition. This constituted a return of 62.7 per cent. 
Included in the information were items concerning age and family 
I 
status, .1profe11ional experience, college preparation, salaries, career 
route, evaluation of tha preparation program, and familiarity with 
research·. Comparisons were made with information in earlier studies 
co~duct,~.~~der the sponsorship of the American Association of School 
·• . 
Administrator&. 





Men were reported as beginning their graduate work 
at an earlier age. The average years of graduate 
preparation was reported as five years and seven 
months. 
Eighty-eight per cent of the superintendents were 
reported to have been teachers and 83 per cent 
reported experience- as building principals. 
School finance was .considered to be the most impor-
tant field of graduate study. The median salary 
reported was $10,700. 
The median length of time in present position was 
slightly under eight years. 
Individual Follow-up Studies 
12 
In 1942, Isle (18) attempted to answer the basic question, "How 
can students at Stanford University be more effectively trained for 
teaching?11 Two major criticisms were indicated: (l) Too much emphasis 
on theory and too little attention upon the practical applica~ion of 
the theory and (2) The need for a more effective and extensive place-
ment service. 
The purposes of a study by Sharpe (32) in 1949 were: (1) To 
improve the liaison between the college of education and its graduates, 
(2) To ascertain what these graduates were doing and what problems they 
bad encountered, and (3) To learn how they felt about the graduate 
program. 
The following implications were drawn as a result of Sharpe's 
study: (l) Build on the strengths of the present graduate program, 
(2) ~acilitate the application of theory, (3) Develop a functional 
guidanc~ program, (4) Carefully examine the implications of the 
' I . ,•. ( 
·• 
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five-year program for· teacher training before adopting it, (5) Extend 
the field servic.ea, and (6) Explore educational frontiers, stimulate 
research, but also develop an outstanding training program. 
Garrison (12) found that of 197 individuals receiving doctorate 
degrees at the University of Missouri from 1916 through 1950, more than 
one-half were conferred in the period 1943 to 1950,. 
A study by E. C. Bolmeier (3) in 1952 attempted to uncover areas 
of possib~e improvement in the pre-service training of school adminis· 
trators. The report was baaed on a return of 100 of 172 questionnaires 
sent to superintendents in North Carolina. Areas of training indicated 
as needing more emphasis included: (1) school law, (2) business and 
financial management, (3) in-service education, (4) adult education, 
(5) pupil relations, (6) school-public relations, and (7) recruitment 
and selection of teachers. Lesa need was felt in the areas of extra· 
curricular activities, grade organizations, administering standardized 
teats, supervision, and curricular planning. 
Self (31) in 1954 studied the opinions of eighty-one selected 
administrators in Oklahoma in an attempt to identify their problems 
and analyze the value of the training received at Oklahoma Agricultural 
and Mechanical College. His findings suggested a need for improvement 
in the areas of business and financial management, school-community 
relations, and advisement. 
In 1955, Morton (24) used the descriptive survey method of research 
to investigate the turnover and graduate training of Missouri auperin· 
tend,nts of" schools. Morton concluded that Missouri superintendents 
who graduated in 1954 and 1955 had received more instruction than .,...,, 
• ,, • t 
·• 
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those who graduated in 1938, 1943, or 1953. He also concluded that 
' 
there was a higher turnov,r of superintendents in the &maller school 
' systems of Missouri and that the school levy had no appreciable effect 
on the turnover of superintendents of school. 
Through administration of questions relating to a list of compe-
tencies felt to be necessary to school administrators, Salisbury (29) 
in 1957 investigated the graduate program in school administration at 
Indiana University. The area showing the highest degree of adequacy 
was that of research. Strength was found in use of group processesj 
finance and school business management; and school plant construction, 
operation, and maintenance. Areas with lower ratings were those pre-
parations dealing with comnunication with others and management of 
school personnel programs. 
Salisbury also found that the program was thought by its graduates 
to place emphasis on the learning of principles, without providing an 
opportunity for the student to apply them in practical situations. 
Based on these findings, more on-the-job learning opportunities were. 
reconmended. 
In 1957, Clark (6) conducted a follow-up study of University of 
Oklahoma doctoral graduates in education to determine their background, 
present status, and their opinions concerning the strengths and 
weaknesses of their doctoral preparation. Seventy-two percent of his 
reported population were majors in educational administration and 
secondary education. The need for ability to speak effectively in 
public w~s emphasized by the respondents. Competencies considered 
most essential and valuable were those associated with administrative 
,."'( 
I I i' 
'' 
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and professional relationships, teaching, and professional developmento 
Criticism was directed toward the necessity of satisfying certain 
undergraduate deficiencies while doing doctoral worko 
Sater (30)-in 1959 conducted a follow-up study of students who had 
received their Master's degree in education at the University of Arkan-
sas. Data were obtained by use of a questionnaire returned by 403 of 
the 800 -recipients. Major divisions -of inquiry were: the. background 
information of the personnel, education and experience, graduate 
program evaluation, and general opinions on issues related to graduate 
work. This study revealed the following items of importance: 
1. A very small percentage of the Master's degree graduates in 
education made use of the placement bureau at the University of 
Arkansas. 
2. There were many professional duties for which graduate train-
ing was considered inadequate. Too much theory and not enough practical 
application was the central 0 theme of most of the suggestions. 
3. The obtaining of the Master's degree resulted in a substantial 
salary increase for a large majority of the respondents. 
In 1962, Moscato (25) used the questionnaire to determine superin-
tendents• opinions of the effectiveness of selected programs in educa-
tional administration. Twelve predetermined areas of competency relat·· 
ing to instructional leadership were investigated. Moscato concluded 
that a course in instructional leadership should be required- It was 
believed that the content should include the development of areas in 
curricu~um, research, organization, evaluation, personnel, human rela-
tions,· •.comm.uni cations, in-service education, educational psychology 9 
i,. .I 
, ot ~"' ( 
foundati6na of education, and supervision. 
16 
Doty (9) 1 in 1962,. conducted a follow-up study of the Department 
of Education graduates at Indiana University. Data were gathered from 
a questionnaire returned by almost 94 per cent of those graduating dur-
ing the years 1950 to 1960, inclusive. Major areas of inquiry were the 
graduates 8 background and judgments regarding their training, major 
degree hurdles, competencies needed, and controversial issues. 
In- 1962, Willey (36) conducted-a follow-up study of those who 
received graduate degrees in secondary school administration from the 
University of Missouri from 1928 to 1961. He obtained his data from 
his adviser, personnel records, and an information form sent to the 
recipients of the aforementioned degrees. Willey found that the grad-
uates considered guidance and counseling provided by their adviser to 
be the most important facet of the program. 
Figuhr (11), in 1965, reviewed the development of the Department 
of Educational Administration and Supervision at Arizona State Univer-
sity. He included an evaluation of the past program by school admin-
istrators working in public and private schools in the Stateo Most of 
the respondents believed the Department of Educational Administration 
had provided more than adequate preparation for their professiono How~ 
ever, respondents indicated a need :for better preparation in public 
speaking. 
In 1965, Yarnall (37) formulated a list of objectives based upon 
intensive research into past efforts of the Center for Educational 
Administration located at Ohio State University. It was on the basis 
of these objectives that he investigated their programo Data were 
obtained by means of an opinionn.aire, analysis of graduate records, 
• <. i. ('. .. 
and perJortal interviews with a sample of the program graduateso 
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Yarnall concluded ·that there was a feeli.ug by resp.ondenta that 
D10re emphasis was·needed in research methodology and statistics, cog· 
hate disciplines, and interdisciplinary seminars. There was a general 
feeling in favor of less structure and more seminars and practicums. 
Methodology 
The descriptive survey method was used for this research since it 
was concerned with a description of the superintendents' traininJ, 
experience, status, and turnover. 
The importance o~ survey research is illustrated by Trow (34) as 
follows: 
Survey research has behind it some thirty years of 
development; it has made major contributions to our 
knowledge about politics, industry, military life, 
coDDDunity organization, child rearing, and many other 
areas of social life; and it is now beginning to be 
used to illuminate educational processes as well. 
The Questionnaire: Festinger and Katz (10) categorize three 
methods of obtaining data in social research: (l) throµgh the use of 
questions, (2) the study of records, or (3) the observation of behavior. 
Because of the natur~ of the problem and the time and money involved in 
other types of data collection, the questionnaire was chosen for use in 
this study. Major assumptions in the use of the questionnaire ares 
l. The questionnaire is capable of producing data useful for 
program examination. 
2. The superintendents are capable of evaluating the program 
through their own experiences and the experiences of others. 
' .
3~ Th~ responses made on the quesionnaire are valid indications 
of the opinions of the respondent. 
if, .;'" • ~· \ 
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Although both the mailed questionnaire and the int·uviev technique 
have soma shortcomings, it appears to be generally agreed upon·by the 
various sources consulted that the results will not be substantially 
different. The ability of the mailed questionnaire to covet a larger 
population with a relatively small amount of time and .expenie. led to its 
choice as a method of data gathering. 
Construction of Sh!. Instrument: The £orm of the questicnmaire was 
baaed primarily on suggestions by Parten (27), with additional refer-
ence to Goode and Hatt (6), Good and Scates (15), and Nixon (26). 
The questionnaire consisted of sixteen questions. Eight questions 
were concerned with the background information of the superintendents. 
The remaining questions requested the opinions of the superintendents 
about their professional position and the training available at Okla-
homa State University. 
Administration .2! the Instrument: Directions most useful in 
obtaining a maximum response from the superintendents were those by 
Parten (27), Gullahorn (17), and Roeber (28). Suggestions from these 
sources led to the use of stamped, self-addressed envelopes, letter-
head paper, the endorsement of the initial request by the head of the 
department, and various other procedures, such as follow-up procedures, 
individually typed letters, and the use of a deadline date in the last 
reminder. 
Analysis .e1 Data: Since an entire population is being observed, 
the data 4nd findings are presented in tabular and descriptive form and 




-~) .. ,,'" ' ~· ' 
Wert (3,) makes the following suggestion, 
Population information is often available as a result of 
administrative routine cdncerning teachers' salary, educa-
tion, or load. Similarly, pupil information sucb as age, 
attendance, aptitude, and achievement scores, is often 
available for the entire population from state records. 
Estimation of some 1population characteristics such .as a 
mean from a sample is unrtecessary in such instances. 
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In some instances medians are given to further clarify or expl•in 
tbe data. A tetrachoric coefficient of correlation was calculated 
from the data in Table XIII through Table XVIII to evulate relation-
ships between superintendent characteristics and salary or size of 
school. Correlations in excess of .20 are reported in the narrative. 
Method of Procedure 
Data for treatment in this investigation were obtained from two 
sources: records of the Oklahoma State Department of Education, 
Department of Finance, and an information form constructed to decermine 
the superintendents' opinions of the program in educational adm.inis-
tration at Oklahoma State University. 
Records of all professional personnel listed by the State Depart-
ment of Education of Oklahoma were examined. Public school superintend· 
ents who received their highest degree from Oklahoma State University 
were separated for further examination. A xerox copy Qf each superin· 
tendents' Oklahoma Teachers Record Card was obtained which revealed 
the desired information relating to age, highest degree received, 
prior teaching experience, salary, and district number. A copy of the 
Oklahoma ·Educ.a-tion Directory was consulted to obtain the size of 
school. and·• mailing address. 
"io ,., 
.. -. ~ ~· \ 
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' The--ma"jority·of· the, data were eollected through· administTation o·f 
' a questionnaire constructed for this purpose. The questionnaire 
requested more information about the background of the superintendents 
~ogether with their view$ on the value of various aspects of the 
experience offered at Oklahoma State University. 
The population consisted of 147 superintendents of schools in 
Oklahoma who were listed in the previously .JDentioned state department 
records, in January, 1967, as having received their highest degree 
from Oklahoma State University. Treatment of data is limited to the 
140 (or 95.2 per cent) superintendents who returned the completed 
questionnaire. 
Careful examination was made of literature pertaining to follow-
up studies. Consideration was given to various texts and publications, 
particularly those of the American Association of School Administrators 
and the Cooperative Program for Educational Administration. Also con-
sidered were philosophy and objectives of Oklahoma State University 
as expressed in various reports. 
Studies involving the use and construction of questionnaires were 
also reviewed, and an attempt was then made to (1) form a comprehensive 
list of experiences generally thought to be of value to the prospective 
superintendent and (2) to construct questions useful in obtaining the 
opinions of former program participants regarding the success of the 
institution in fulfilling their needs. 
Questions were designed to determine the superintendents' opinions 
regarding reasons for choice of Oklahoma State University for graduate 
work; skil~s, competencies, and knowledge acquired; area of emphasis; 
" J 
, r '11 ,."' ( 
·~ethods -'of instruction; available services; and facilities. 
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A teutattve instrUillent w•s constructed and submitted to the 
writer's chairman:·and f~culty personnel concerned with the particular 
areas of the investigation. Several revisions were illade in accordance 
with their suggestions. This, revision was then sub•itted to six fonuer 
. 
administrators and pre-tested by a class of twenty-four st,udents in a 
• 
doctoral seminar. Further revisions were made on th;! basis of their 
recommendations. 
The final questionnaire was photographed, reduced in size, and 
printed by multilith on both sides of a two-page form. It was felt 
the additional cost of this process over a cheaper form of reproduction 
would be justified by an increase in the number of questionnaires 
returned. 
Sixteen questions were included in the final questionnaire. Eight 
of these questions were concerned with further descriptive information 
about the superintendents' professional background. The last eight 
questions requested the opinions of the respondents as to the experience 
. 
available in his field at Oklahoma.State University. These last 
questions were of the multiple response type, to be answered by a 
check mark. In all, eighty responses were requested and provisions 
were made for additional comments. 
Included with each questionnaire was a letter supplying information 
as to the nature of the request and how the information was to be used. 
A postscript by the writer's chairman asking the superintendents for 
their support was believed most helpful. A copy of this letter may be 
' 
found in Appendix B. Included with the letter was the questionnaire 




The first request was sent on February 27, 1967. One hundred 
thirteen (or 76.9 per cent) responses were received as a result of 
this request. A reminder card was sent on March 9, 1967, followed 
' i • 
by another letter, questionnaire, and stamped, self-addressed 
envelope on March 20 1 1967. In this letter a deadline dat~ of March 27 1 
1967. was given for the'questionnaire to be returned. These communica-
tions also are reproduced in •ppendix B. In all, the writer received 
140 (or 95.2 per cent) usable returns. 
The studies presented show that it is not unusual to conduct 
follow-up studies of graduates to determine new or better ways of meet· 
ing their specific needs. While there is some similarity of results, 
it must be remembered that these results were for a specific time and 
place. 
Information in the studies presented in this chapter has been 
most helpful in determining areas of emphasis and investigation 
procedures. 
. 
The following chapter describes certain characteristics of the 
respondents. Tables are provided for purposes of compari&on and 
clarificatipn. 
CHAPTER III 
CBA.RACTElISTICS OF THE SUPERINTENDENTS 
Introduction 
The purpose of this chapter is to describe certain characteristics 
of those superintendents of Oklahoma schools who have received their 
highest degree from Oklahoma State University. Although, some super-
intendents are not included, the response of 140 (or 95.2 per cent) 
of the 147 superintendents included in the study is believed to be 
indicative of the entire group. 
General Information 
The information included in Table I shows that a majority of 
ninety-six (or 68.5 per cent) of the superintendents included in the 
study serve school districts employing thirty or fewer teachers. The 
largest category involves districts employing eleven to twenty teachers. 
This group is served by fifty (or 35'.7 per cent) of the superintendents. 
The size of the school districts served by the respondents is indicated 
by the employment of a median of twenty-nine and two-tenths teachers. 
Actually, the smallest school district in this study employed seven 




RESPOND]tNTS GROUPED BY SIZE OF SCHOOL 
Number of 
Teachers Number Percent 
1-10 24 17.l 
11-20 50 35.7 
21-30 22 l5o7 
31-40 · 13 9o3 
41-50 8 5 .. 7 
51-80 13 9o3 
Over 100 6 4.3 
Over 200 4 2.9 
Total 140 100.0 
Median number of teachers= 19.2 
The school districts o( Pittsburg and LeFlore Counties emplcy 
seven superintendents each, as shown in Figure 1. Generally, the con-
centration appears heaviest in the Central, East Central, and North-
eastern sections of the State. 
In 1954, Self (31) reported that the superintendents of his study 
were concentrated in the Central, No~theastern, and Southwestern 
geographic districts of the State. On the basis of this information~ 
there would seem to be an increase in concentration in the East Central 
area and decrease in representation in the Southwestern regiono It 
AUAtr• 1u411rr ..... , Cl&.V- n:.u.s M-"rUI ""'1/YII 
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Figure 1. Respondents Grouped by County 
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·RESPONDENTS GROUPED BY UNDERGRADUAtE 
SCHOO~ 
' Name of Schools 
Northeastern (Okla.) 
Southeastern (Okla.) 
Oklahoma State University 
Central State (Okla.) 
East Central (Okla.) 
Panhandle A & M (Okla.) 
Northwestern State (Okla.) 
Arkansas State Teachers (Ark.) 
Langston University (Okla.) 
Tulsa University (Okla.) 
College of the Ozarks ·(Mo.) 
Phillips University (Okla.) 
Southwestern State Teachers (Okla.) 
Berea College (Ky.) 
Bethany Nazarene (Okla.) 
Ottawa University (Kan.) 
Midwest University (Ill.) 
Quachita Baptist (Ark.) 
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RESPONDENTS GROUP~ BY UNDERGRADUATE MAJORS 
Major Subjects Number t>e:tcent 
Social Studies 49 27.5 
Science 30 16.8 
Mathematics 21 11.8 
English 19 1:0. 7 
Business 16 9o0 
Education 14 7o9 
Agriculture Education 10 506 
Elementary Education 7 3o9 
Industrial Arts 6 3.4 
Physical Education 5 2.8 
Spanish 1 .6 
Total 178 10000 
Shown in Table IV is the number of superintendents who have part-
tiroe teaching duties according to the size of school, determined by the 
number of teachers employed. Sixty-five {or 46.4 per cent) respondents 
indicated they had some teaching duties in addition to their work as 
superintendentso Of the seventy-four superintendents administering 
schools employing twenty or fewer teachers, fifty-eight {or 78u4 per 
cent) had teaching assignments. Only seven {or 5.0 per cent) 
TABLE IV 
RESPONDENTS GROUPED ACCORDING TO HOURS OF TEACHING 
' AND SIZE OF SCHOOL 
Si.ze of School Dete.rmined 
bx Number of Teach1rs 
Teaching 1 11 21 31 41 Over Total Per Cent 
Hours to to to to _to 
Per Week 10 20 30 40 50 ,50 
1-5 6 15 2 l 1 25 17.9 
6-10 6 14 3 23 16.4 
Over 10 10 7 17 12.1 
None 2 14 17 12 7 23 75 53.6 
Total 24 50 22 13 8 23 140 
Per Cent 17.1 35.8 15.7 9.3 5.7 16.4 100.0 
superintendents in. districts employing over twenty teach~rs had 
teaching duties. 
Information Related to Last Degree 
29 
Ninety-two (or 65.7 per cent) superintendents received their last 
degrees during the ten-year period from 1949-1959 as shown in Table V. 
Only fourteen superintendents have received their last degrees since 
that time. Those superintendents who have earned a doctor's degree, 







































llESPONbENTS GROUPED BY DEGREE AND 
~R OF fROGRAM COMPLETION 
Master's Doctor's 

























4 1 5 
2 2 
3 1 4 
0 1 1 
0 1 1 
0 0 
3 1 4 
1 2 3 
1 1 





































Of the seven superintendents holding a doctor's degree, five 
se'rV'e school districts employing over 100 teachers, one serves a school . . . 
di~trict employing between thirty-one and forty teachers, anli one 
serves a school district employing between eleven and twenty. teachersa 
Their salaries range from $9,000 to $16,000. Three of the seven 
receive salaries from $14,000 to $15,000. 
It may appear that.those superintendents having earned doctor's 
degrees are more mobile, since five af the seven have served no more 
than three years in the same school. It is noted, however, that the 
median length of tenure tor all superintendents is very low and that 
those superintendents with doctor's degrees are relatively recent 
recipients. Since only seven (or 5.0 per cent) respondents hold doc-
tor's degrees, a detailed analysis of this category is not included. 
Information Related to Tenure 
According to the informatiQn in Table VI, eighty-three (or 59.3 
per cent) superintendents have held more than one position. The most 
positions any superintendent has held is ten. Twenty-two (or 15.7 
per cent) superintendents reported three or less years of experience 
as a superintendent, Of these twenty-two, only two superintendents 
reported employment in more than one district. The longest period of 
experience as a superintendent was fifty-one years, reported by a 
single respondent who had held ten different positions. The median 






























RESPONDENTS GROUPED BY NUMBER OF SCHOOL DISTRICTS SERVED DURING 
THEIR EXPERIENCE AS SUPERINTENDENTS 
Number of School Districts Served 




4 2 1 1 
5 5 1 
4 2 3 1 1 
2 3 3 1 
3 3 2 1 
3 5 2' 1 l 
1 3 1 
l 1 1 
1 2 1 l 
















1 · 8 
l 140 
40.7 19.9 18.6 IO.O 4.3 1.4 1.7 1.7 1.7 

















Nearly half of the superintendents, sixty-six (or 47.l per cent), 
have been employed in their present positions for three or fe111er years 
according to the information contained in Table VII. The range of 
tenure in present position' is from one to forty-two years; however, 
only two (or 1.4 per cent) respondents indicated over thirty years 
service in the same school system. Twenty (or 14.3 per cent) superin-
tendents are credited with over fifteen year~ service as a superinten-
dent in the same school. Forty-seven (or 33.5 per cent) superintendents 
have held the same position for ten years or over. This is nearly the 
exact percentage given in the American Association of School Adminis-
trators report; however, the median length of tenure for all superin-
tendents was 3.3 years. This compares with a median length of time in 
present position of nearly eight years reported in the American Asso-
ciation of School Administrators study in 1960 (2). 
The superintendents• tenure in present position is grouped accord-
ing to the number of teachers in the school system in Table VIII. Nine 
of ten superintendents employed by districts with over 100 teachers 
have served for a period of six years or less in that position. The 
median sized school served by the superintendents employed l9o2 
teachers. 
Of the thirteen superintendents who receive over $12,000, eleven 
(or 84.6 per cent) have less than seven years in their present posi-
tions according to the information in Table IX. Salaries range from 
$5,000 to $26,000 with thirty-two (or 22.9 per cent) superintendents 
drawing a sdary·of $10,000 or over. Both the median and the mode of 
the salery di,stribution fall in the category between $8,000 and $8,999. . . ~ (' 














RESPONDENTS GROUPED BY TENURE 



























less than that reported by the American Association School Administra· 
tors in 1960 (2). 
Information Regarding the Experience of the Superintendents 
The ;espondents' experience as a superintendent and total exper· 
ience ln education can be ,een in Table x. It is significant that 
















RESPONDENT'S TENURE IN PRESENT POSITION 
AND SIZE OF SCHOOL 
Size of School Determined 
hI Numbgr of Teach1r1 
1 11 21 31 41 51 101 OvPr 
to to to to to to to 
10 20 30 40 50 100 200 200 
14 25 8 5 3 4 4 3 
1 3 5 2 1 2 
2 3 2 3 1 2 
l 9 3 3 2 
1 4 2 2 
2 2 1 1 2 




24 50 22 13 8 13 6 4 
17.l 35.7 15.7 9.3 5.7 9.3 4.3 2.9 
































recorded a.s having less than eleven years total experience in education. 
Where the median years experience a1 a superintendent is 13.3, the 
median year- experience in education i1 26.6. One respondent reported 
1 4 
Salary to to 
3 6 
$ 5,000- 5,999 1 
6,000- 6,999 l 
7,000- 7,999 18 1 
8,000- 8,999 16 4 
9,000- 9,999 18 4 
10,000-10,999 4 1 
11, 000-11, 999 1 
12, 000-12 , 999 2 1 







Total 66 14 
Percent 47.1 10.0 
~ian salary= $8,881.00 
TABLE IX 
RESPONDENT'S TENURE IN PRESENT POSITION 
AND SAIARIES 
Years in Position 
7 10 13 16 19 
to to to to to 
9 12 15 18 21 
2 3 l 2 1 
6 8 4 3 
2 2 5 l l 
2 3 2 1 
1 1 l 
l 
13 18 9 8 5 
9.4 12.9 6.4 5.1 3.6 
T 
0 
22 25 Over T Per-
to to A Cent 
24 27 · 27 L 
1 .7 -
1 .7 
1 2 31 22 .l 
1 42 30.0 
33 23.7 
1 1' 15 10.7 
4 2.9 






1 l .1 
2 3 2 140 





RESPONDENTS GROUPED BY TOTAL EXPERIENCE 
Years As In 
Experience Superintendent Percent Education Percent 
l-5 29 -20.7 1 .7 
.......... 
6-10 26 18.6 3 2.1 
11-15 29 20.7 12 8.6 
16-20 19 13.6 30 21.4 
21-25 24 17.l 20 14.3 
26-30 5 3.6 25 17.9 
31-35 4 2.9 25 17.9 
36-40 1 .7 14 10.0 
41·45 2 1.4 8 5.7 
46-50 l .7 
51-55 1 .7 1 .7 
Total 140 100.0 140 100.0 
Mediar. years experience as a superintendent= 13.3 
Median total years experience in education=. 26.6 
serving fifty-one years as superintendent. Another is recorded as 
having fifty-three years total experience in education. It becomes 
evident that most superintendents have served several years in other 
capacities in education before becoming a superintendent. 
Accorcl.1,.ng to the information in Table XI, most superintendents, 
... ,, ... 
. ·• ' 
121 (or 86.4 per cent), earn between $7,000 and $11,000 for their 
TABLE XI 
RESPONDENT'S TOTAL EXPERIENCE AND SALARY 
Total Years of Experience 
l 6 11 16 21 26 31 36 
Salary to to to to to to to to 
5 10 15 20 25 30 35 40 
$ 5,000- 5,999 1 
6,000- 6,999 
7,000- 7,999 1 4 7 5 5 4 4 
8,000- 8,999 1 3 8 3 9 7 6 
9,000- 9,9~9 2 2 11 6 5 4 3 
10,000-10,999 1 2 2 3 6 
ll,000-11,999 2 2 
12 t QQ0-12 t 999 1 2 
13,000-13,999 1 1 
14,000-14,999 1 2 l 
Over 15,000 2 
Total 1 3 12 30 20 25 25 14 














































services. The great majority of these superintendents, 115 (or 82.1 
per cent), have between sixteen ~nd forty years of experience in educa-
' 
tion. The total experience for 'those earning over $11,000 ra~ges from 
eleven to over forty-five years. A tetrachoric correlation coefficient 
of .29 reveals the possibility that some positive relationship exists 
between salaries and total experience in education. 
The total experience of the superintendent is related to the size 
of school served in Table XII. Twenty-four (or 17.1 per cent) superin-
tendents serve districts employing one to ten teachers; fifty (or 35o7 
per cent) superintendents are employed in districts with eleven to 
twenty teachers; and twenty-two (or 15.7 per cent) superintendents are 
employed in districts with twenty-one to thirty teachers. The possi-
bility of a positive relationship between total experience and size of 
school served is indicated by a tetrachoric correlation coefficient of 
.30. 
Table XIIl relates each superintendent's experience as a superin-
tendent to his present salary. Of the twenty-two superintendents 
employed for less than four years, twenty (or 90.9 per cent) receive 
less than $11,000; of the nineteen superintendents employed over twenty-
four years, sixteen (or 84.2 per cent) receive less than $11,000o Eight 
superintendents who have served as superintendent for over thirty 
years receive from $7,000 to $26,000 salaryo Only two of these, how-
ever, received over $10,000 for their services. 
The superintendent's experience as a superintendent is related to 
the size ,of the·school system in which he is employed in Table XIV. 
Nine fiUper~n:tendents are shown serving schools with eleven to twenty 
TABLE XII 
RESPONDENT'S TOTAL EXPERIENCE AND SIZE OF SCHOOL 
Size of School Determined bI Number of Teachgrs 
Total Years 1 11 21 31 41 51 101 Ove~ 
of Experience to to to to to to to 
10 20 30 40 50 100 200 200 
1-5 1 
6-10 2 1 
11~15 3 5 2 1 1 
16-20 6 13 3 4 l 1 2 
21-25 5 7 2 1 2 3 
26-30 3 5 9 4 2 2 
31-35 2 6 4 3 2 6 2 
36-40 2 9 1 2 
41-45 1 2 1 1 l 2 
Over 45 ,1 1 
Total 24 50 22 13 8 13 6 4 
































RESPONDENT'S EXPERIENCE AS/.. SUPERINTENDENT AND SALARY 
Years of Ex;eerience as a SuJ?erintendent T 
0 
1 4 7 10 13 16 19 22 25 28 Over T 
Salary A Percent 
3 6 9 12 15 18 21 24 27 30 30 L 
$ 5,000- 5,999 1 1 .7 
6 , O_Qp-_6, 999 1 i .7 
7,000- 7,999 7 4 2 3 3 4 2 2 1 1 2 31 22.1 
8,000- 8,999 5 3 6 4 3 4 2 8 2 2 3 42 30.0 
9~000:- 9,999 6 1 5 5 8 1 3 1 2 1 33 23.7 
10,000-10,999 1 1 1 5 1 3 2 1 15 10.7 
ll,000-11,999 1 1 1 1 4 2.9 
12 , 000-12 , 999 1 2 3 2.1 
13,000-13,,999 1 1 2 1.4 
14,000-14,999 2 2 1 5 3.6 
15,000-15,999 1 1 .7 
l7 1 OQ0-17 I 999 l 1 .7 
26,000 1 1 .7 
Total 22 10 16 21 15 13 11 13 8 .~ 8 140 


















RESPONDENT'S EXPERIENCE AS A SUPERINTENDENT AND SIZE OF SCHOOL 
Size of School Determined by Number of Teachers 
1 11 21 31 41 51 101 Over 
Total 
10 20 30 40 50 100 200 200 
4 9 3 2 1 1 2 22 
3 3 2 1 1 10 
1 6 3 3 1 2 16 
1 9 5 1 1 2 2 21 
4 4 4 1 1 1 I 15 
4 7 2 13 
2 1 2 2 4 11 
1 5 5 1 1 13 
2 2 1 3 8 
1 2 3 
1 4 1 1 l 8 
24 50 22 13 8 13 6 4 -140 


















teachers in both catego~ies of one to three, and ten to twelve years 
experience. The experience of superintendents of schools employing 
one to ten teachers ranged from one to over thirty years. The same 
range is noted for those serving schools with more than 200 teachers. 
There does not appear to be any evidence which will allow the estab-
lishment of a relationship between the superintendents• experience as 
superintendents and the size of school served. 
Information Regarding the Age of the Superintendents 
According to the information in Table XV, twenty-seven (or 19.3 
per cent) superintendents completed their program at Oklahoma State 
University before the age of thirty-one and seventy-three (or 52.1 per 
cent) before the age of thirty-six. The oldest superintendents to com-
plete a program at Oklahoma State University were between the ages of 
fifty-six and sixty at the time of program completion. The median age 
at the time of prog~am completion was 34.8 years. 
The information in Table XVI shows that the superintendents range 
from just under thirty to over sixty-four years of age. The youngest 
superintendent was twenty-six years of age, and the oldest superinten-
dent was found to be seventy-five years of age. Only sixteen (or llo4 
per cent) superintendents are recorded as being under forty years of 
age. The median age of the superintendents was 49.9 years. 
Table XVII illustrates the respondents• ages as related to size of 
school. Twenty-four (or 17.1 per cent) superintendents serving schools 
employing ten or fewer teachers range from under thirty to over sixty-
five years of age. Only two·(or 8.3 per cent) of that number are under 
. 'Is(.. 
fqrty-~ne years of age. Of the twenty-three (or 16.4 per cent) 
44 
TABLE XV 
RESPONDENTS GROUPED BY AGE AT COMPLETION OF PB.OGRAM 
Age of Number of 
Respondents Respondents Percent 
25··30 - 27 19.3 
31-35 46 32.9 
36-40 30 21.4 
41-45 25 17 .9 
46-50 7 5.0 
51-55 2 1.4 
56-60 3 2.1 
Total 140 100.0 
Median age at completion of program :: 34.8 
superintendents of schools with fifty-one or more teachers, three (or 
13.0 per cent) are less than forty-one years of age. Twelve (or 75.0 
per cent) of the sixteen superintendents under forty years of age serve 
the smaller schools; however, three (or 18.8 per cent) of these superin· 
tendents are employed by systems having over fifty teachers. The 
possibility of a relationship between the superintendents' age and size 
of school served is shown by a tetrachoric correlation coefficient of 
.37. 
Information rel~ting the age of the superintendent to his salary 
i• eulllQl&tized in Table XVIII. Moat of the superintendents under forty . ' .. -- .,. 








































receive less than $10,000 salary. Only three (or 9.3 per cent) of the 
thirty-two superintendents commanding a salary of $10,000 or over are 
under forty; however, those superintendents under forty represent only 
11.4 per cent of the entire population covered in this report. 
Thi1 chapter has been utilized to give a description of the popu 
ulation used in this study. Tables were provided for purposes of 




RESPONDENT'S AGE AND SIZE OF SCHOOL 
Size of School Determ~ned hy Number of Teachers T 
0 
1 11 21 31 41 51 101 Over T Per-
Age A Cent 
10 20 30 40 50 100 200 200 L 
26-30 1 1 .7 
31-35 l 4 l 6 4.3 
36·40 4 2 1 2 9 6.4 
41-45 8 9 3 4 2 1 1 28 20.0 
46-50 5 11 ' 3 4 1 3 27 19.3 
51-55 3 7 9 3 1 6 1 30 21.4 
56-60 2 9 4 1 3 1 1 21 15.0 
61-65 2 4 1 l 3 1 12 8.6 
Over 65 2 2 1 1 6 4.3 
Total 24 50 22 13 8 13 6 4 140 
Percent 17.1 35. 7 15.7 9.3 5.7 9.3 4.3 2.9 100.0 
A majority of the superintendents included in this study serve 
school districts employing thirty or fewer teachers. Over 90 per cent 
of these superintendents received their undergraduate degree from an 
Oklahoma institution. A possible relationship was found between the 
1elected factors o.f age and total experience and either the size of 




$ 5.,000- 5.,999 
6,000- 6,999 
7,000- 7,999 1 2 
8,000- 8,999 2 
9, 000- 9·, 999 2 
10,000-10,999 
ll,000-11,999 




Total 1 6 
Percent .7 4.3 
TABLE-XVIII 
RESPONDENT'S AGE AND SALARY 
Age of Respondents 
36 41 46 51 
40 45 50 55 
l 
2 7 7 5 
1 6 9 10 
l 10 7 4 
4 5 
4 




9 · 28 27 30 
6.4 20.0 19.3 21.4 
T 
0 
56 61 Over T 
A Percent 
60 65 65 -r; 
1 .7 
1 1 .7 
2 4 1 31 22.1 
7 4 3 42 30.0 
6 1 33 23.7 




1 l 5 3.6 
1 1 3 2.1 
21 12 6 140 
-
15.0 8.6 4.3 100.0 
--
~ ...., 
The following chapter is concerned with the superiiltendents' 
·I 




OPINIONS OF GRADUATE EXPERIENCES 
' 
Introduction 
The purpose of this ~hapter is to present the data regarding the 
superintendents' opinions concerning various aspects of the curriculum 
at Oklahoma State University. It is recognized that these opinions 
are limited by the experiences of the individual, his concept of what 
the experiences should consist, and his basic values. 
Moat of the opinions are categorized according to date of gradu-
ation of the respondent since it was believed this separation would be 
moat sensitive to differences resulting from program change. The year 
1954 was established as a division point as a result of various faculty 
changes about that time as well as an increased emphasis on theory in 
administration. The factors of age and size of school were used where 
they appeared more relevant to the question. 
Where opinion differences are not apparent, total responses are 
used to reflect a general consensus of opinion. Since all superinten· 
dents did not respond to every item, the total number of responses in 
each category will vary. Percentages appear in parenthesis following 
the number they represent and are based on the total number of super· 
intendents i~ the category they describe. 
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The Influenc~ of Certain Factors on the Choice o,f 
Oklahoma State University for Graduate Work 
50 
The influence of various flactors on the superinteiidents'.1 choice 
of·Oklahoma State University for graduate work is shown in Table XIX. 
\ 
The superintendents are categorized with those graduating before 1954 
in one category and those graduating after that date in another cate-
gory. There was a total of seventy-three in the first category and 
sixty-seven in the latter. 
Forty-six (or 32.9 per cent) superintendents felt that academic 
and degree requirements at Oklahoma State University had "much" 
favorable influence on their choice of this University for their grad-
uate work. Sixty-one (or 43.6 per cent) superintendents indicated 
these requirements had "some" favorable influence, and twenty-six 
(or 18.6 per cent) superintendents felt they were of "very little" 
influence. Little difference is noted in the response to this question 
between those graduating before 1954 and those graduating after 1954 
as shown by the information in Table .XIX. 
The reputation of the faculty was felt to have 11 some" favorable 
influence by sixty-two (or 44.3 per cent) superintendents. Thirty-nine 
(or 27.9 per cent) superintendents felt the reputation of the faculty 
had "much" favorable influence., and that thirty-two (or 22.9 per cent) 
superintendents indicated this had "very little" favorable influence. 
The accessibility of location was signified to be of "much" impor-
tance to a large percentage of both groups. A slightly larger percent-
' 
age is noted among those superintendents who graduated before 1954. It 
is possible.that this difference is a result of greater transportation 
• >( 
d:L°tficulties in the earlier era. 
TABLE Xi:X 
TEE INFLUENCE OF CERTAlli FACTORS ON THE CHOICE OF OKIAHOM4, STATE UNIVERSITY FOR GRADUATE WOBK 
Date of Graduation 
Before 19.SA 1954 and After ~ 
Very Very Very 
Contributing Factors Much Some Little Much Some Little Much Some Little 
Academic and degree * :requirements 22 (30.1) 33 (45.2) 12 (16.4) 24 (35.8) 28 (41.8) 14 (20.9) 46 (32.9) 61 (43.6) 26 (18.6) 
Reputation of the 
21 (28.8) 29 (39.7) 17 (23 .. 3) 18 (26.9) faculty 33 (49.2) 15 (22.4) 39 (27.9) 62 (44.3) 32 (22 .. 9) 
Accessibility of 
36 (49.3) 13 (17.8) 19 (26.0) 30 (44.8) 16 (23.9) 20 (29.8) 66 (47.1) 29 (20.7) 39 (27.9) location 
Recommendations of 
friends and associates 34 (46.6) 23 (31.5) 13 (17.8) 17 (25.4) "32 (47 .8) 17 (25.4) 51 (36.4) 55 (39.3) 30 (21.4) 
Amount of tuition 4"( ,.5) 30 (41.1) 33 (45.2) 4 ( 6.o) 16 (23.9) 47 (70.1) 8 ( 5.7) 46 (32.9) 80 (57.1) 
General :reputation of 
50 (68.5) 17 (23.3) 5 ( 6.8) 34 (50.7) 23 (34.3) 9 (13.4) 84 (60.0) 40 (28.6) 14 (10.0) the university 
Reputation regarding the 
placement of grad-
6 ( 8.2) 21 (28.8) 40 (54.8) 9 (13.4) 18 (26.9) 41 (61.2) 15 (10.7) 39 (27.9) 81 (57.9) uates 
Offer of financial aid 3 ( 4.1) 6 ( 8.2) 53 (72.6) l ( 1.5) 4 ( 6.o) 58 (79.4) 4 ( 2.9) 10 ( i .1) 111 (79.3) 
University reaction to 
12 (16.4) 29 (39.7) 27 (36.8) 16 (23.9) 10 (22.4) 31 (46.3) 28 (20.0) 44 (31.4) 58 (41.4) ycm:r inquiries 
v, 
• I-Numbers in parentheses indicate percentages 
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A substantial difference is noted in the response pf the two 
groups of superintendents regarding the amount of favorlable influence 
exerted by friends and associates. Thirty-four (or 46.6 per 'cent) 
superintendents who graduated before 1954 felt the recommendation of 
friends and associates should be rated as 11much". Only sevet}teen (or 
~ 
25.4 per cent) superintendents who graduated after that time indicated 
"much", while thirty-two (or 47.8 per ·cent) of those superintendents 
rated this factor as being of "some" favorable influence. 
Exactly half of the superintendents (or 50.0 per cent) rated the 
amount of tuition as having very little favorable influence upon their 
choice of Oklahoma State University for graduate work. The percentage 
of the superintendents who indicated "very little" as their response 
gives some reason to conclude that the amount of tuition was more impor-
tant as a reason for choice before 1954. 
The general reputation of the university was given a rating of 
"much" favorable influence by fifty (or 68.5 per cent) of those super-
intendents graduating before 1954. Thirty-four (or 50.7 per cent) of 
those graduating after that era gave this factor a similar ranking. 
In all, eighty-four (or 60.0 per cent) respondents rated the univer-
sity•s general reputation to be of "much" favorable influenceo This is 
the highest rating given any one factor. 
The superintendents• response to the degree of favorable influence 
exerted by the university's placement of graduates and offers of finan-
cial aid indicated that they were of "very little" influence in deter-
mining ~he choice of university for graduate study to eighty-one (or 
57.9 per tept) and 111 (or 79.3 per cent) of the superintendents, 
. ' • _ ... (1· 
;• 
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respectively. The import~nce of the university reaction to inquiries 
ranked only slightly,more favorably than the preceding factors. 
Additional response to the question concerning reasons for choice 
' of Oklahoma State University for graduate work generally int~'m.ated a 
favorable acquaintance with university personnel and a confidence in 
their abilitye Friendliness was a key word in several responses. Other 
comments were concerned with the accessibility of the university. 
Content of the Subject Area 
The responses of th~ superintendents regarding the appropriateness 
of emphasis in the various subject areas of educational administration 
are shown in Table xx. Since the size of school is an important deter-
minant of the problems the superintendent must face, the responses 
were divided by the size of school as determined by the number of 
teachers in the school district. One hundred seventeen superintendents 
serving schools employing fifty or fewer teachers were assigned to one 
category; the remaining twenty-three superintendents were included in 
the group serving schoo~s of over fifty teachers. 
It was the general feeling of a majority of the respondents, 
ninety-five (or 67.9 per cent), that the university's emphasis in sta-
tistics and measurement was 11 all right" as shown in Table xx. 
A majority of the respondents also indicated that they felt the 
emphasis in psychology was "all right"• However, twenty-eight (or 20e0 
per cent) superintendents felt "more emphasis" was needed in this area. 
,, 
Ninety-seven (or 69.3 per cent) respondents agreed that the empha-
sis in hi.Story and philosophy of education was "all right" and eighty-
sii, (or 61~4 per cent) respondents felt no need of a change in 
. 
T.Al!Ll!l XX 
Opinions of the Program Content 
1 to ~O Teachers Over ~O Teachers Total 
More All Less More All Less More All Less 
. Areas Emphasis Right Emphasilt ]mphasis Right Emphasis Emphasis Right ]mphasis 
Statistics and measure- .. 
ments 21 (17.9) 8o {68.4) 11 ( 9.4) 2 { 8.7) 15 {65.2) 4 (17.4) 23 (16.4) 95 (f;7.9) 15 (10.7) 
Psycholog:r 25 (21.4) 72 (61.5) 11 { 9.4) 3 (13.0) 17 (73.9) 1 { 4.3) 28 (20.0) 89 (63.6) 12 { 8.6) 
History and philoso-
12 (10.2) 82 (70.1) , 18 (15.4} pby of education 2 ( 8.7) 15 (65.2) 5 (21.7) 14 (10.0) 97 {69.3) 23 {16.4) 
Research and thesis l~ (16.2) 72 {61.5) 22 {18.3) 2 ( 8.7) 14 {60.9) 5 C26:1) 21 (15.0) 86. (61.4) 27 (19.3) 
Curriculum and instra.c-
3 { 2.6) tian 59 (50.4) 51 (43.6) 17 (73.9) 4 (17.4) l { 4-3) 76 (54.3) 55 (39.3) 4 { 2.9) 
Cogna~e fields 30 (25.6) 75 {64.1) 7 ( 6.o) 10 (43.5) 7 (30.4) 4 (17.4) 40 (28.6) 82 {58.6) 11 { 7.9) 
Finance and basiness 
management 75 {64.1) 38 (32.5) o. { o.o) 19 (82.6) 3 (13.0) o ( o.o) 94 (67.1) 41 (29.3) o { o.o) 
Supervision 54 (46.2) 58 (49.6) 2 { 1.7) 12 (52.2) 9 (34.1) o { o.o) 66 (47.1) 67 (47.9) 2 { 1.4) 
School law 46 (39.3) 68 (58.1) 2 ( 1.7) 10 (43.5) 12 (52.2) o { o.o) 56 (40.0) 80 (57.1) 2 { 1.4) 
0 ( o.o) 
.. 
63 (45.0) . l ( 0.7) Public relations 62 (53.0) 52 (44.4) 1 ( o.8) 12 (52.2) 11 (47.8) 73 (52.1) 
Organization and 
61 (52.1) 53 (45.3) l ( o.8) 12 (52.2) 9 (39.1) o ( o.·o)- 73 {52.1'} 62 (,44".3) ~ l"' ( 0.7) administration 
64 (54.7) 51 (43.6) 1 ( o.8j 13 (56.,) 9 (39.1) · o C o.o) 77 (55.9) 60 (42.9) 1 { 0.7) 
VI 
.J:'-.------Numbers in parentheses indicate percentages 
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emphasis in the area of r~search and thesis. There were twenty-seven 
(or 19.3 per cent) respondents, however, who felt "less empha:.sis" in 
research and thesis would be appropriate. This was the largest 
response for any area indicating "less emphasis" would be appropriate. 
l 
The area of curriculum and instruction was seen to be in need of 
"more emphasis" by a majority, seventy-six (or 54.3 per cent) of the 
respondents. A considerably larger percentage of those superintendents 
serving schools with over fifty teachers felt a need for ''more emphasis" 
in this area, as indicated by the response of seventeen (or 73.9 per 
cent) of these respondents. 
Eighty-four (or 60.0 per cent) respondents felt that the emphasis 
in cognate fields such as sociology and economics was "all right", but 
thirty-eight (or 27.1 per cent) superintendents indicated a need for 
"more emphasis" in this area. Superintendents of schools with over 
fifty teachers reacted more favorably to a need for "more emphasis" 
than did the superintendents of the smaller schools. 
The largest majority who felt a need for more emphasis in a given 
subject area was ninety-four (or 67.l per cent) of the reporting super-
intendants. These respondents pointed to a need for "more emphasis" 
in the area of finance and business management. No respondent felt 
that 11 less emphasis" in this area would be appropriate. It is again 
noted that the superintendents of the larger schools reacted more 
strongly to a need for "more emphasis". Nineteen (or 82.6 per cent) 
of these superintendents indicated this need for "more emphasis". 
The opinions regarding supervision were almost evenly divided 
with sixty-seven (or 47.9 per cent) respondents indicating the emphasis 
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was "all right" and sixty'!'six (or 47.1 per cent) respondents·express-
ing a concern for "more emphasis". 
Eighty (or 57.1 per cent) respondents felt that the emphasis in 
' school law was "all dghtU, but fifty-six (or 40.0 per cent) respon-
dents expressed a.need fol "more emphasis" in this area. 
Between 52.1 per cent and 56.5 per cent of the superintendents 
' indicated the areas of public relations, orga~ization and a~inistra-
tion, and plant planning and management as needing "more emphasis". 
In each of these three areas only one person indicated "less emphasis" 
would be appropriate, while the other superintendents responding to 
these questions signified the present emphasis was 11 all right". 
Opinions Regarding Methods of Instruction 
Table XXI gives an appraisal by the respondents of the various 
experience available at Oklahoma State University in preparation for 
the superintendency. The information from the superintendents in this 
table is categorized in the same manner as Table XIX. 
Eighty-two (or 58.6 per cent) respondents expressed the opinion 
that classroom lectures were of "some" help in preparation for a posi-
tiorJ. as superintendent. A feeling of "much" contribution was somewhat 
stronger among those superintendents graduating after 1954. 
The writing o~enn papers was felt to be of 11 some11 benefit in 
preparation f.or the superintendency by sixty-eight (or 48.6 per cent) 
respondents; however, fifty-six (or 50.0 per cent) superintendents 
reported this experience contributed "very little". 
TAl3LE XXI 
OPINIONS RmARDING ME.'I'HODS OF INSTRUCTIOB 
Date of Grad.nation 
Bef_Qre 1954 19~!1 and After Total 
Very- Very- Veey 
Experiences Much Some Little Milch Some Little Milch Some Little 
* 6 ( 8.2) 26 (38.8) 35 (52.2) Class:room lectu:res 17 (23.3) 47 (63.6) 6 ( 9.0) 43 (30.7) 82 (5~~6) ;2 ( 8.6) 
Writing of term 
7 ( 9.6) 33 (45.2) 28 (38.4) 6 ( 9.0) 35 (52.2) · 28 (41.8) papers 13 ( 9.3) 68 (48.6) ·56 (40.0) 
-
Assigned :reading 19 (26.0) 44 (60.3) 6 c 8.2) 19 (28.4) 37 (55.2) 12 (17.9) 38 (27.1) 81 (57.9). 18 (12.9) 
Class discussion and 
seminars 50 (68.5) 15 (20.5) 3 ( 4.1) 54 (80.6) 11 (16.4) 1' ( 1.5) 104 {74.3) 26 (18.6) 4 ( 2.9) 
Guidance hom adviser 34 (46.6) 23 (31.5) 9 (12.3) 27 (40.3) 30 (44.8) 10 (14.9) 61 (43.6) 53 (37.9) 19 .-,.<13.6) 
Inf'orma.1 association 
with the faculty 33 (45.2) 24 (32.9) 11 (15.1) 32 (47.8) 25 (37.3) 10 (14.9) 65 (46.4) 49 (35.0) 21 (15.0) 
Work on assistantship 13 (17.8) 26 (35.6) 12 (16.4) 19 (:i-4.9) 21;> (3!3.6) 23 (34.3) 23 (16.4) 52 (37.1) 35 (25.0) 
Association with other 
graduate students 42 (57.5) 27 (37.0) 9 ( o.o) 49 (73.1) 17 (25.4) 1 ( 1.5) 91. (-65.0) 44 (3h4} 1 (< .7) 
Internship 18 (24.6) 23 (31.s> 12 (16.4) 12 (17.9) 23 (34.3) 17 (25.4) 30 (21.4) 46 (32.9) 29 (20. 7) 
Public lectures and 
meetings 12 (16.4) 45 (61.6) 9 (12.3) 16 (i3.9) 35 (52.2) 16 (~3.9) 28 (20.0) 80 (57.;i.) 25 (17.9) 
Study for comprehen-
10 (13.7) 38 (52.0) 18 (24.6) 6 ( 9.0) 29 (43.3) 31 (46.3) 16 (11.4) 67 (47.9) 49 (35.0) sive examinations VI 
....... 
Work on thesis 19 (26.0) 83 (45.2) 17 (23.3) 6 ( 9.0) 26 (38.8) 28 (41.8) 25 (17.9) 59 (42.7) 45 (32.1) 
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Assigned readings w,re felt to be valuable in "some" degree by 
eighty-one (or 57 .9.· per cent) respondents. 
The largest majority recorded on any item in Table XXI was 104 
(or 74.J per cent) respo,dents. This group signified,class discussion 
and seminars as contributing "much" to preparation fot: a position as 
sµperintendent. 
Those superintendents graduating-after _1954 generally felt that 
guidance from the adviser exerts less contribution to preparation for . 
tpe superintendency than did the superintendents graduating before that 
time. In the entire group, sixty-one (or 43.6 per cent) superintendents 
signified adviser guidance to be of "much" importance. 
There was no clear majority feeling by respondents as to the 
amount of contribution to superintendency preparation by informal 
association with the faculty. More of those casting votes, however, 
chose the "much" response in preference to "some" or "very little0 • 
No more than fifty-two (or 37.1 per cent) superintendents favored 
. 
any one response in the question regarding work on assistantship. The 
largest response signified this experience was of "some" worth. 
Several of the superintendents made no response to this section of 
the question. 
Association with other graduate students was pointed out as con-
tributing "much" to preparation for the superintendency by ninety-one 
(or 65.0 per cent) respondents. Forty-nine (or 73.1 per cent) of those 
superintendents graduating after 1953 made this response as opposed to 
forty-two (or 57.5 per cent) of those graduating before 1954. 
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Tabulation of result~ in the area of internship was simtlar to 
th~t of work on assistantship. ·The greatest number of respondents 
felt there would be 11 some" contribution from this exper'ience.' 
Eighty (or 57.1 per cent) respondents expressed the opi~ion that 
pu'l;llic lectures and meetings contributed in ''some" degree to prepara-
tion for a superintendency. 
According to sixty-seven (or 47.'f" per cent) respondents., "some" 
contribution to preparation for the superintendency was made through 
study for comprehensive examinations. Over thirty per cent of the 
respondents indicated that this factor was of "very little" use in 
this preparation. 
Nineteen (or 26.0 per cent) superintendents who graduated before 
1954 felt that work on thesis was of "much" contribution to preparation 
for the superintendency; thirty-three (or 45.2 per cent) superintendents 
indicated this was of "some" benefit and seventeen (or 23.3 per cent) 
felt it was of 11very little" help. Twenty-eight (or 41.5 per cent) 
. 
superintendents graduating after that date felt thesis work to, be of 
"very little" benefit. Only six (or 9.0 per cent) of these superinten-
dents signified thesis work to be of 11much11 aid. 
The superintendents' conments regarding methods of instruction 
fell under no general category. Several comments had to do with a lack 
of agreement with the thesis requirement and a feeling of need for more 
work in speech. 
Extent of Contributions to Competency as a Superintendent 
The. ext~nt that experiences at Oklahoma State University contribute 
to·~ertairt competencies generally felt to be useful for 
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superintendents is shown in Table XXII. Since the division according 
I 
to. date of graduation reveals no important differences, only total 
' 
results are discussed in this section. 
Sixty-nine (or 49.3 fer cent) and sixty-three (or 45.0 per cent) 
of the respondents felt that their experience at Oklahoma State Univer-
sity contributed 11muchi1 or 11 some", respectively, to an understanding 
of their major field. 
"Some" feeling of adequate understanding of the supporting areas 
in educational administration, as a result of experiences at Oklahoma 
State University, was signified by ninety-seven (or 69.3 per cent) 
respondents. 
Over half, seventy-one (or 50.7 per cent), of the respondents 
ranked their experiences at Oklahoma State University as contributing 
"some" to their ability\ to do critical thinking. 
The opinions of the respondents regarding their ability to carry 
out research as a result of Oklahoma State University experiences were 
nearly evenly divided between the responses of "much" and "some". 
Exactly half of the respondents felt that, as a result of their 
experiences at Oklahoma State University, they had acquired the ability 
to interpret and apply research to "some" degree. Fifty-four (or 38.6 
per cent) respondents signified "much" as the degree to which they had 
acquired the competency mentioned. 
Similar results were discovered in the ability to communicate 
effectively through written and oral expression. Both tabulations 
favored "some" contribution by the superintendents' experiences at 
Oklahoma St~te University toward competency in those areas. It 
T.AllI.iE XXII 
THE EXTENT OF CONTBIBOTIONS TO COMPETlmCY AS A SUPEBINTERllElf · 
Date of Graduation 
:BefQ.re_ l9-5L 1954 and After Tota1 
Verr Verr Verr 
Competencies -Much Some Little Much Some Little Much Some Little 
Ertensive ,mderstandi.ng 
* 4 ( 5.5) 33 (49.2) 31 (46.3) l ( 1.5) 69 (49.3) 63 (45.0) 5 ( 3,.6) of yarir major field 36 (49.3) 32 (43.8) 
A-dequa.te understanding 
of the supportuigaraa. 16 (2l.9) 52 (71.2) 2 ( 2.7) 16 (23.9) 45 (67.2) 3 ( 4-5) 32 (22.9) 97 (69.3) 5 ( 3.6) . 
Ability to do critical. 
24 (32~9) 42 (57.5) 3 ( 4.1) 23 (34.3) 29 (43.3) 3 ( 4-5) 47 (3-3.6-)- 71 (50. 7) 6 ( 4-3) thinking 
Ability to ca:rr;r out 
32 (43.8) 33 (45.2) 5 ( 6.8) 29 (43.3) 28 (41.8) 6 ( 9.0) 61 (43.6) 61 (43.6) 11 ( 7.9) research· 
Ability to interpret 
28 (38.4) 35 (47.9) 5 ( 6.8) 25 (37.3) 35 (52.2) 4 ( 6.o) 53 (37.9) 70 (50.0) 9 ( 6.4) &; apply research 
Ability to commmdcate 
effectively throagb. 
17 (23.3) 40 (54.8) 12 (16.4) 16 (23.9) 39 (58.2) 10 (14-9) 33; (23.6) 79 (56.4) 22 (15.7) llri.tten expression 
Ability- to comnnmica.te 
effectively throagb. 
12 (16.4) 44 (60.3) 13 (17.8) 13 (19.4) 43 (64.2) 9 (13.4) 25 (17.9) 87 (62.1) 22 (15.7) oral. expression 
Skill in working coop-
era.ti vely in small 
28 (38.4) 38 (52.0) 5· ( 6.8) 28 (41.8) 33 (49.2) 4 ( 6.o) 56 (40.0) 71 (50.7) 9 ( 6.4) groups 
Familiarity with ~ 
fessio:nal j~ 
& other materials 
30 (41.1) 6 ( 8 .. 2) 8 (11.9) 60 (42.9) 60 (42.9) 14 (10.0) in yaur fi,ei-d 33 (45.2) 27 (40.3) 30 (44.8) Cl' ... 
* Numbers in parentheses indicate percent&£eB 
T~ XXII {Continued.) 
A ttainmen:t of an edn-
·ca.tio:nal philosoph;y 
which ac~ 
gove:rns your actions 
as an a.diµnistrator 32 (43.8) _34 (46.6) 3 ( 4.1) 
Feeling of confidence 
in your abili t:r to 
:f'a:nction success-
fully on :,our firs't 
job after gradu.a,-
tion 30 {41.1) 31 (42.5) 9 (12.3) 
* Numbers in parentheses indicate percentages 
29 (43.3) 31 {46.3) 5 ( 7.5) 
25 (37.3) 29 (43.3) 10 {14.9) 
61 (43.6) 63 (45.0) 8 ( 5.7) 




may be important to note that twenty-two (or 15.7 per cent) respondents 
indicated that they had received "very.little" contribution fJ;"om their 
experience at Oklahoma State Uni~ersity in these competencies. 
Seventy-one (or 50.7 per cent) respondents indicated that exper-
iences at Oklahoma Stat~ University contributed to skill in working 
cooperatively in small groups to "some" degree. "Much" contribution 
was marked by fifty-six {or 40.0 per cent) respondents. 
Exactly the same number of respondents, sixty (or 42.9 per cent}., 
signified 11much11 and "some'' as the amount that Oklahoma State University 
contributed to their familiarity with professional journals and other 
materials in the field. 
Similar opinions were indicated for the questions concerning 
attainment of an educational philosophy which actually governs actions 
as an administrator and feeling of confidence in ability to function 
successfully on the first job after graduation. In both questions, 
slightly more respondents indicated ''some", rather than 11much11 , con-
tribution toward the competencies indicated as a result of their 
experiences at Oklahoma State University. 
Ratings of Library Facilities 
The information in Table XXIII concerns the superintendents• rat-
ing of the library facilities at Oklahoma State University. The date 
of graduation is used for categorization of responses. 
The number and selection of library materials was given a "good" 
rating by 115 (o~· 82.1 per cent) superintendents. Twenty-four (or 17.1 
per cent) supe.r.intendents rated this facility 11average11 • Similar 
~ ) . . ,. ( 
ratt'ngs wer-t! given for accessibility of materials, cooperation of 
T.Al3LE XXIII 
RATINGS OF JJRRARY FAcn.I'l'IES 
Date of Graduation 
Befo~, ].._9_54 _ 12~~ and After 
Area Good Average Poor Good Average -
Number and selection 
58 (79.4)* 10 (13.7) of materials o ( o~o) 37 {85.1) 14 (20.9) 
Accessibili V of 
56 (76.7) 11 (15.1) o ( o.o) 57 (85.1) 13 (19.4) materials 
Cooperation of 
58 (79.4) 9 (12.3) o ( o.o) 57 (85.1) 14 (20.9) lib:cary staf'f' 
:Facilities for 
""1h-aiv.i..aual work 58 (79.4) 9 (12.3) .1 ( 1.4) 47 (70.1) 14 (20.9) 
Service in acquiring 
materia.ls not 
cc:rrentl;r available 40 (54.8) 23 (31.5) 1 ( 1.4) 31 (46.3) 38 (38.8) 
* Nmubers in parentheses indicate percentages 
Poor Good 
o ( o.o) .. 11.5 .. (82!!;i.) 
l ( 1.5) 113 (80.7) 
o ( o.o) 115 (82.1) 
5 ( 7.5) 105 (75.0) 
3 ( 4.5) 71 (50.7) 
Total 
Average Poor 
24 (171\~1 ,. 9 .( o.o) . 
24 (17.1) 1 ( 0.7) 
... . . 
23 (16.4) o ( o.o) 
23 (16.4) 6 ( 4-3) 




library staff, and facilities for individual work. 
Although the ratings by both groups were similar, it is noted that 
the superintendents who graduated after 1954 gave generally higher 
ratings in the first three a1:eas while rating facilities for individual 
work somewhat lower than the earlier graduating superintendents. 
Over half, seventy.one (or 50.7 per cent), of the superintendents 
indicated a feeling that the library-gave 1tgood11 service in acquiring 
materials not currently available. Nearly as many, sixty-one (or 4306 
per cent), rated this service as average. Additional comments on 
library facilities may be seen in Appendix c. Several older superin-
tendents expressed a lack of familiarity with the present library. 
Other comments ranged from highly complimentary to critical of specific 
aspects. 
Ratings of Placement Office Services 
Table XXIV shows the ratings of placement office services by the 
superintendents. The superintendents are grouped in this table 
according to the date of graduation. 
Eighty-one (or 57.9 per cent) superintendents rated the placement 
office 11good11 in number and selection of openings available to 
graduates. 
The "good" ratings given the placement office regarding the number 
and selection of prospective employees comprised slightly less thanfift;y 
per cent of the total. Most of this drop in percentage is traceable to 
a less favorable report by the superintendents graduating before 1954. 
TA1iL'E XXIV 
RA.TmGS OF PLACEMENT OFFICE SERVICI!S 
Date of Grci.cma.tion 
Before 1954 
Services Good Average Poor 
.Nw:iber and selectiOD 
of' openings avail- * 
able to gra.dna.tes 44 (60.3) 21 (28.8) 2 ( 2.7) 
Nmnber and selection 
of prospective 
"employees 32 (43.8) 33 (45,2) 2 C 2.7) 
Help:t'ullless of' place-
ment o:f'fice person-
nel to job applicant 42 (57.5) 21 (28.8) 1 ( 1.4) 
Help:t'ullless of place-
ment office person-
nel to you as a . 




30 (41.1) 25 (34.2) 8 (11.0) 
Numbers in parentheses indicate percentages 
/ 
1954 and After 
Good Average Poer 
37 (55.2) 18 (26.9) 2 ( 3.0) 
36 (53.7) 20 (29.8) 2 ( 3.0) 
41 (61.2) 14 ( 20.9) 2 ( 3.0) 
39 (58.2) 17 (25.4) 4 ( 6.o) 
29 (43.3) 22 (32.8) 8 (11.9) 
~ 
Good Average Poor 
81 ·(57.9) 39 (27.9) 4 ( 2.9) 
68 (4e.6) 53 (37.9) 4 c 2.9) 
83 (59.3) 35 (25.0) 3 ( 2.1) 
80 (57.1) 40 (28.6) 7 ( 5.0) 





The helpfulness of placement office personnel to' job applicants 
and to prospective .·employers was given a rating of "gpod" by eighty-
three (or 59.3 per cent) and eighty (or 57.1 per cent) superintendents, 
respectively. 
Fifty-nine (or 42.1. per c,ent) superintendents ra,~ed the placement 
office "good" in communications with graduates. Forty-seven (or 33.6 
per cent) rated the placement office-·"aveJ;age" in this respect, and 
sixteen (or 11.4 per cent) rat1ed it 11poor11 • 
Nearly all additional comnents on this section of the questionnaire 
indicated a high degree of satisfaction with the services provided by 
the placement office. Specific comments are recorded in Appendix c. 
University Services to Public Schools 
Table XXV concerns the superintendents• opinions of various ser-
vices provided by Oklahoma State University to the public school&. 
Since the size of the school is often a determinant of the services 
. 
used, the superintendents• opinions expressed in this table are divided 
according to the size of school. A fourth response to this item, 
''should be delete~', is not included in the table because of insignifi-
cant returns. 
A greater majority of superintendents of schools employing over 
fifty teachers felt,that the university's service in the area of work· 
shops, clinics, and seminars was 11very useful". Of the total number of 
respondents, only four (or 3.4 per cent) smaller school superintendents 
were "not acq\Jainted11 with this service. 
The response to the question regarding conference organizations 
a~a facilities was similar for the larger and the smaller schoolsJ 
nBLE nv 
OPINIONS OF UNIVERSITY SERVICES TO PUBLIC SCHOOLS 
l to 50 Teaohers Over 50 Teachers 
Very- Of Some Not Very- Of Some Not 
Services Usef'ul. Use Acquainted Usef'ul. Use Acquainted 
Workshops, clinics, 
. 67 (57 .2)* 43 (36.8) . 4 ( 3.4) 17 (73.9) 6 (26.1) 9 ( o.o) and seminars 
Conference organize.-· 
52 (44.4) 52 (44.4) 9 ( 7.7) 13 (56.5) 9 (39.1) l ( 4.3) tions and facilities 
Correspondence courses 30 (25.6) 55 (47.0) 21 (17.9) 5 (21.7) 6 (29.l) 8 (34.8) 
School surveys 19 (16.2) 66 (56.4) 21 (17.9) 7 (30.4) 12 (52.2) 1 ( 4.3) 
Provision of public 
32 (27.4) (d (53.8) 15 (12.8) 4 (21.7) 14 (Go.9) 2 c 8 •. 7) speakers 
l>istribution of research 
17. (14.5) :esults 32 (27.4) 59 (50.4) 8 (34.8) 15 (65.2) o ( o.o) 
Consultation with uni-
versity personnel 47 (40.2) 46 (39.3) 19 (16.2) 14 (60.9) 6 (26.1) l ( 4.3) 
* Numbers in parentheses indic.ate percentages 
Total 
Very- Of Some 
Usef'ul. Use 
84 (60.0) 49 (35.0) 
65 (46.4) 61, (43.6) 
40 (28.6} 61 {43.·6) 
26 (18.6) 78 (55.7) 
36 (25.7) 11 (55.0) 
40 (28.6) 74 (52.9) 
61 (43.6) 52 (37.1) 
Not 
Acquainted 
4 ( 2.9) 
10 ( 7.1) 







however, nine (or 7.7 per.cen~) superintendents of schools employing 
fifty or fewer teacher$ were "not acquainted" with this service. 
More of the superintendents of schools employing one through fifty 
teachers felt that correspondence courses were of some use. Eight (or 
34.8 per cent) superintendents of schools employing over fifty teachers 
ana twenty-one (or 17.9 per cent) superintendents of siilaller schools 
were "not acquainted" witm this'service. Seven (or 5.0 per cent) 
~ .. ' 
) 
superintendents indicated this ~ervice "should be dele~ed"o 
A majority of seventy-eight (or 55.7 per cent) superintendents 
indicated that school surveys were "of some use". Twenty-one (or 17.9 
per cent) superintendents of schools employing fewer than fifty 
teachers, however, indicated that they were "not acquainted" with this 
service. The question regarding provision of public speakers had a 
similar result. 
Superintendents of schools employing over fifty teachers indicated 
a more favorable response toward distribution of research results than 
. 
superintendents in the smaller schools. Much of the difference may be 
accounted for by the indication of seventeen (or 14.5 per cent) of the 
smaller school superintendents that they were "not acquainted" with 
this service. 
Fourteen (or 60.9 per cent) superintendents serving schools 
employing over fifty teachers indicated that consultation with univer-
sit)' personnel was "very useful". This compares with a response of 
forty-seven (or 40.2 per cent) superintendents of smaller schools who 
indicated this service was "very useful"• 
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Additional conment·S concerning this section of the questionnaire 
are reproduced in Appendix c. Most comments were suggestions for 
improvements, but no geheral pattern was visible. 
Fulfillment of Expectations 
The degree to'which the position of superintendent of schools 
has met the expectation of the respondents is revealed in Table XXVI. 
ln an attempt to present any change in attitude, the information in 
• 
this table is divided according to age. Thos~ who were forty-five 
years of age or less January 1, 1967, were assigned to the category 
11 45 and under" and those over that age are designated as "over 4511 • 
Over half, seventy-three (or 52.1 per cent), of the superintendents 
felt that their expectations regarding opportunity for achievement were 
fulfilled to a "great degree". Sixty-five (or 46.4 per cent) superin-
tendents indicated this was true to 11 some degree". 
Seventy-eight (or 55.7 per cent) respondents indicated that their 
expectation concerning an opportunity for recognition had been ful-
filled to "some" extent by assuming the position of superintendent. 
Only thirty-one (or 32.3 per cent) superintendents over forty-five 
years of age indicated that their expectation of opportunity fot advance-
ment had been satisfied to a "great degree"; however, twenty (or 45.4 
per cent) of the younger superintendents gave this indication. 
Generally, the superintendents felt that their expectations regard-
ing the satisfaction of the work itself were fulfilled to a "great 
degree".•· This indication was given by ninety-eight (or 70.0 per cent) 
superintendents, whereas forty (or 28.6 per cent) indicated this 
' ' 
TAJ3LE XXV1 
DEGREE TEE POSITION OF SUPERINTENDENT 
FULFILI.S CERTAIN EXPECTATIONS 
45 and Under Over 45 Total 
Great Some Not at Great Some Not at Great Some Not at 
Expectations Degree Degree All Degree Degree All Degree Degree All 
Opportunity for achieve- * 
2( 4.5) ment 22(50.0) 20(45.4) 51(53.1) 45(46.9) o( o.o) 73(52.1) 65{46,4) 2{ -1.4) 
Opportunity for 
26(.59.1) recognition 15(34.1) 2( 4.5) 39(40.6) 52(54.2) 2(:2.1) 51(36.4) 78(5~.7) 4( 2.~) 
Opportunity for 
20(45.4) 20(45.4) 4( 9.1) advancement 31(32.3) 56(5~.3) · 4( 4.2) 51(36.4) 76(54.3) 8( 5.7) 
Satisfaction of the 
work itself 30(68.2) 13(29.5) 1( 2.3) 68(70.8) 27(28.1) 1( 1.0) 98(70.0) 40(28.6) 2( 1.4) 
Need to accept respon-
30(68.2) 13(29.5) 1( 2.3) 1( :0.7) sibility 68(70.8) 24(25.0) o( o.o) 98(70.0) 37(26.4) 
Sa.lary 5(11.4) 35(79.5) 5(n.4) 12(12.5) 67(69.8) 13(13.5) 17(12.1) 102(72.9) 18(12.9) 
Freedom from 
restrictions 5(11.4) 27((>1.4) 11(25.0) 16(;1.6.7) 50(52.1) 28(29.2) 21(15.0) 77(55.0) ~6(18.(>) 
Necessity for techni-
9(20.4) 32(72.7) 3( 6.8) 35(36.5) 57(59.4) 1( 1.0) 44(31.4) 89(63.6) 4( 2;9) cal competence 
Necessity for interper-
sonal relations 18(40.9) 25(56.8) 1( 2.3) 50(52.1) 38(39.6) o( o.o) 68(48.6) 63(45.0) 1( 0.7) 
Working conditions 13(29.5) 29(65.9) 2( 4.5) 31(32.3) 59(61.5) 3( 3.1) 44(31.4) 88(62.9) 5( 3.6) 
....... 
....... 
* Numbers in parentheses indicate percentages 
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expectation was fulfilled to "some degree''• A nearly idenqcal response 
was given concerning the·need to accept responsibility. 
The largest number l!esponding in any category concerning expecta-
tions was 102 (or 72.9 per cent) superintendents. This response sig-
nified a fulfillment of expectations in salary to "some degree". 
Only seventeen (or 12.1 per cent) superintendents signified this was 
tiue to a "great degree",. and eighteen ( or 12. 9 per cent) superinten-
' dents signified "not at cill11 • 
While over half of t::he superintendents felt their expedtations 
were satisfied in freedom from restrictions, eighteen (or l2o9 per cent) 
indicated this was "not at all" their feeling. 
A larger percentage of those superintendents over forty-five felt 
that the necessity for technical competence was to a "great degree" 
what they expected. This was also the case concerning expectations of 
necessity for interpersonal relations. In the question regarding nee-
essity for technical competence, the difference in percentage assigned 
to the response "great degree" was 16.1 per cent. The difference 
assigned to the response "great degree" pertaining to expectations of 
necessity for interpersonal relations was 11.2 per cent. 
Eighty-eight (or 62.9 per cent) superintendents signified that the 
working conditions of a superintendent conformed to their expectations 
to "some degree". Forty-four (or 31.4 per cent) superintendents 
responding to this question signified that the working conditions were 
to a "great degree" what they expected. 
Onlf one superintendent commented on this section. However, it 
is possible.that he expressed the feeling of several of his colleagues 
when he wrote, "With all this federal intervention, it is one Hell of 
73 
a poor job." 
The opinions of the superintendents as to the strengths and weak-
nesses of the program in.educational administration have been discussed 
i~ Chapter IVe The area indicated most frequently as 1being ,in need of 
! 
I 




and seminars received the highest commendation as a me!thod of teaching. 
' 
Generally the superintendents signified that the learning experiences 
l 
at Oklahoma State Univerdty were most useful and that their expecta-
tions were fulfilled by the position of superintendent of schools. 
Conclusions reached and recommendations made as a result of the 
information gathered in this investigation are given in Chapter v. 
;cHAPTER V 
SUMMARY, :CONCLUSIONS, RECOMMENDATIONS 
Introduction 
This-chapter summari.zes some of the more salient findings of the 
preceding chapters. From these findings certain conclusions are drawn 
and recommendations are made. 
The purpose of this survey is to present information concerning 
the superintendents• educational and vocational background, their 
satisfactiQn with their professional positions, and their opinions of 
various experiences with Oklahoma State University. It is also the 
purpose of the survey to point out any findings which could be of aid 
in planning new programs or supporting the present program. -
Major sources of data used in this study were the State Department 
of Education records and a questionnaire sent to former graduates of 
Oklahoma State University now serving as superintendents in Oklahomao 
Summary of Characteristics of the Superintendents 
Th~s study is concerned with 140 (or 95.2 per cent) of 147-super-
intendents of Oklahotna schools who received their highest degrees from 
Oklahoma State University. 
74 
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A majority of ninety~six (or 68.5 per cent) of the superintendents 
included in this study serve scliool districts employing thirty or 
t 
fewer teacherse Although the concentration is heaviest in the Central, 
' I 
East Central, and Northeastern Sections of the State, the superinten-
dents are deployed more evienly than might be supposed. 
' 
It is noted that 130 1(or 92.9 per cent) of the res:pondertts 
received their undergraduate degrees from an Oklahoma i'nstitu.tion. Over 
one-third of the respondents signified that they had received an under-
graduate major in social s,tudies. 
Sixty-five (or 46.4 per cent) superintendents signified that they 
had some teaching duties in addition to their work as superintendents. 
A majority of the superintendents received their degree during 
the period from 1949 to 1959; however, those superintendents with 
doctorate degrees earned them in the period from 1959 to 1966. As may 
be expected, most of the latter superintendents serve larger schools 
and earn larger salaries than the majority of the superintendents. 
Nearly half of the superintendents have been employed in their 
present positions for three or fewer years. The median tenure is 3.3 
years. There seems to be little relation between tenure and either 
size of school or salary. 
It is evident that most superintendents serve several years in 
other positions in education before becoming a superintendtnt. No rela. 
tionship is apparent, however, between the superintendents' experience 
as superintendents and either size of school or salary. Total exper-
ience appears to-have a small positive relationship to these variables. 
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One hundred three (or 7.3.6 per cent) superintendertta received 
their highest degree. from Oklahoma State University before the age of 
forty-one. The median age at the time of receiving this degree was 
3it.8 years. There is some indication that a positive relationship 
may exist between age and size of school. 
Summary of the Superintendents' Opinions of Certain Aspects of the 
Oklahoma State University Curriculum 
Most of 'the responses in this section are categorized according 
to the date of graduation of the respondent. The factors of age or 
size of school are used where they appear more relevant. 
The superintendents signified the accessibility of location as a 
major determinant of the choice of Oklahoma State University for 
graduate study. The factor indicated most frequently as being of "much" 
influencep however, was the general reputation of the University. 
This feeling was more prevalent among the superintendents graduating 
before 1954. Those superintendents graduating before 19?4 also put 
more emphasis on the influence of fri.ends and associates in t:heir 
decision to choose Oklahoma State University for graduate work. It is 
noted that the amount of t1J.ition» reputation regarding placement of 
graduates» and offers of financial aid were signified as having 19very 
little" influence on this decision by a majority of the respondents. 
The area indicated most frequently as being in need of 11more 
emphasis" was finance and business management. Ninety-four (or 67.l 
per cent) superintendents signified this area was in need of "more 
emphasis" •. The areas of curriculum and instruction, public relati.ons, 
organi~aeton and administration, and plant planning and management drew 
a majority response indicating a need for more emphasis •. 
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Superintenc\ents of schooh employing over fifty teachers reacted more 
t. 
stJ;"ongly to a need for more emphasis in the areas of curriculum and 
! 
instruction, cognate fields, ~nd finance and business management than 
did superintendents of the smaller schools. 
The method of instruction receiving the highest commendation was 
class discussion and seminars. One hundred four (or 74.3 per cent) 
respondents signified that this method contributed much to preparation 
for a position as a superintendent. The association with other grad-
uate students also ranked high as a method of preparation. Those 
superintendents graduating after 1954 generally felt more favorably 
toward classroom lectures and association with other graduate students 
than did those graduating before that time. These later graduates 
also expressed a less favorable .reaction to guidance from adviser and 
were more derogatory toward work on thesis. 
Generally the superintendents gave a favorable report of the 
contribution of Oklahoma State University experiences to certain com-
petencies useful to a superintendent •. The responses indicated that some 
weaknesses existed in experience leading to the ability to communicate 
effectively through written and oral expression and an adequate under-
standing of supporting areas. 
The most frequent rating given the various library facilities 
was "good". From 75.0 per cent to 62.2 per cent of the superintendents 
rated the library as 11good11 on all items except one. That item which 
received a less favorable response was service in acquiring materials 
not currently available. Although the ratings by superintendents 
graduating b~fore 1954 and those graduating after that time are similar, 
,. , . 
• • I. 
it,fs note.ti that the latter superintendents generally gave higher ra~s 
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except in the areas of facpities for individual work which they 
ranlced lower. 
The greatest percentase of responses rated the placement office 
services as "good"· Nearly all additional comments signified a high 
degree of satisfaction with the services provided by th~ placement 
ofeice. 
Workshops, clinics, and sell\inars were the service tnost fxequently 
I 
described as "very u,eful'' by the superintendents, foll~wed by con-
ference organization and facilities and consultation with University 
• 
personnel. 
Lack of acquaintance with University services to public schools, 
by superintendents of schools with one to fifty teachers, may account 
for a generally less favorable report by this group. 
Generally, the superintendents felt their expectations were ful-
filled in the satisfaction of the work itself and the need to accept 
responsibility. They expressed disappointment in the areas of salary 
and freedom from restrictions. Those superintendents over forty-five· 
years of age were noticeably less inclined to indicate opportunity 
for advancement as fulfilling their expectations and more inclined to 
view necessity for technical competence and interpersonal relations 
as being what they expected. 
Conclusions Regarding the Characteristics of the Superintendents 
1. Most of the superintendents serve school districts employing 
thirty o; 'fewer· teachers. 
2~ '. Mp$t of the superintendents have taken their undergraduate 
degrees in this State. 
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3. Nearly half of th~ superintendents have teaching duties in 
addi~ion to their work as superintendent. 
4. When compared with other studies, each superintendent's 
sala.ry and tenure in his present position is low. 
5. There is no indication that th~ variables of tenure or exper-
ience as a superintendent are directly related to either the salary 
of the superintendent or the size of school. 
6. A possible relationship was found between the superintendent's 
age and th& size of the school district, and between his experience 
a, a superintendent and both the size of his school and his salary. 
7. Superintendents with doetorate degrees generally serve larger 
schools and receive larger salaries. 
Conclusions Regarding the Superintendents• Opinions 
of Certain Aspects of the Oklahoma 
State University Curriculum 
1. The most frequent reasons for choice of Oklahoma State Univer-
sity are accessibility of location and its general reputation. Least 
important are factors involving finance. 
2. Subject areas felt to be in need of more emphasis by a 
1118jority of the superintendents include: finance and business manage-
ment, curriculum and instruction, public relations, organization 
and administration, and plant planning and management. Generally, 
those superintendents of larger schools feel a greater need for 
additional instruction. 
3. I~ the opinions of the superintendents, class discussions and 
seminars'plus .informal association with faculty and other students are 
~ 
, , 111 ,,, 4 
the ·most effective means of instruction. 
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4. The superintendent, generally have a favorable attitude toward 
Oklahoma State University's contributions to the competence required 
for the position. They do feel some weakness may exist in contribu-
tions to effectiveness in oral and written communication and an ade-
quate understanding of supporting areas. 
5. Recent graduates generally hold a more favorable opinion of 
the library facilities and the services provided by the placement office 
than do those superintendents graduating before 1954. A substantial 
minority of the superintendents reported that they are not acquainted 
with university services to public schools. 
6. When compared with younger superintendents, those over forty-
five years of age are less inclined to feel that their position is as 
they expected in the opportunity for advancement and are more inclined 
to feel a necessity for technical competence and interpersonal relaticns. 
Generally, the superintendents feel that the satisfaction of the work 
itself and the need to accept responsibility are what they expected, 
Recormnendations 
The following recommendations are offered as a result of this 
study: 
1. The superintendents frequently indicated that they chose Okla-
home State University for graduate work because of the general reputa-
tion of the University. For this reason efforts should be made to 
further enhance this reputation through additional publicity of avail-
able learning opportur:iities, accomplishments of graduates, research 
contributions, :and services offered. 
' . .. . 
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2. The importance attributed to accessibility of location 
suggests the consideration of additional extension courses or graduate 
centers in areas of sufficient demand. 
3. In the planning of programs for potential superintendents 
more consideration should be given to the area of finance and business 
management. Other areas proposed for consideration are: public 
relations, organization and administration, and plant planning and 
management. A careful screening of courses offered by other colleges 
within the University should be made to select courses which would 
strengthen the previously mentioned portions of the program. In-service 
or post-graduate seminars would also be useful for this purpose. 
4. Since the superintendents felt that class discussions and 
seminars were the most effective, teaching techniques, more considera-
tion should be given by the class instructors to these strategies. 
5. The importance of student and faculty interaction suggests 
that more opportunities for this interaction be provided. This 
interaction might involve luncheons, informal talks, and non-credit 
seminars. It is possible that more free time would be needed by the 
faculty involved with counseling and other university response. 
6. Additional attention should be directed to the areas of oral 
and written communication. Oral an! written requirements within the 
present course offerings should be reviewed to determine their 
effectiveness in actual situations, Either formal or informal offer· 
inga in oral and written communication should be considered as a 
poBSibili~y. 
7. · .A si~eable minority of the superintendents are not acquainted 
' I 
with 0 the ·,~r~ices provided by the University. For this reason an 
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additional effort should be made to provide them with this information. 
Closer professional liason might be maintained through the use of a 
regular newsletter describing work now in progress. Consideration shC1Jli 
be ~iven to on-campus conferences to acquaint the superintendents with 
current activities, and to more individual visits to school districts 
for information and service purposes. It is noted that the Extension 
Service of the University could be better used as a communications net-
work. Connnunication could further be enhanced by an advisory committee 
of superintendents organized to provide feed-back of University enter-
prises. 
8. Additional information regarding the opportunities and responsi-
bilities of the superintendent should be provided students of the pro-
gram in educational administration. Such a practice would require a 
review of information from this and similar studies, visits with super-
intendents in the field, and consultation with major advisers and other 
informed personnel. The lack of satisfaction with salary expressed by 
the superintendents indicates the need for additional efforts to increase 
wages through better dissemination of comparative salary informationo 
Suggested Studies 
1. A similar investigation should be made of other graduates in 
school administration who are not included in this study. 
2. A follow-up study should be made of superintendents who have 
dropped out of the superintendency to determine their reasons for 
leaving the profession. 
3. A st~dy should be conducted to determine the reason for the 
' 
relatively ~hort tenure in present position and the possible effect 
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l 
of this turnover on the school programs. 
4. Dua to the changing nature of educational administration, 
continuous follow-up of the graduates should be provided to uncover 
evolving areas of need. 
This investigation has revealed the characteristics of the 
superintendents and their views regarding various aspects of their 
education at Oklahoma State University. Although the importance of 
the superintendent is evident, it should be re111embered that other 
graduates of the program in educational administration were not 
included in this study •. It is expected that the results of this 
study will prove of value in the continuing evaluation of the Oklahoma 
State University program in educational administration. 
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1leaae complete the following queationnaire by placins • cbeck (I'), OI' 
fillina in, the apace provided. 
1. Including thh :,ear, how, ilany J!.!!E! have :,ou Hrved •• auparlntendantT 
2. lncludiq thla year, hOW' many yaara have you Hrvad aa auparintandant l)l your 
preaent poaitlonT -----
3. Induding thla position, how any poaitlon• have yo11 held ea aupariintendentT 
4. In what year did JGII. receive yowr laat· cl9grea fr• Oklahoma State Ubi.un.tt,f 
~ What waa your undergraduate •iorf ------------------
6. l'ram what·college or univeraity did you receive the following dear••• 
Bachelor-________ .,.._ __ """'!" ________ _ Haater-_____________________ _ 
SpeciaUat·-------------------
Doctor-______________________ _ 
1: Do you have part•time teachin~ dut1ea7 ( ) Yea 
8. If tha anawar to ·11 la yea, do you teach1 
( ) Ro 
( ) 1 to 5 hour• per week · 
( ) ·6 to 10 houra par week 
( ) a,re than 10 houra per.week 
9. to what extent did the following f,ctora favorably iaflueace your choice of 
Oklahoma State Univeraity for your graduat, work! 
· l:f!!.sh 8011111 yery Littl• 
. ( ) 
( ) 
( ) 




























Academic and cle1rea·requln•nta 
Reputation of th• faculty 
Acceaaiblllty of locatloa 
aecoDlll8ndation of frlenda and aaaoclata1 
Amount of ~uition 
General reputation ef the unlveralty 
Reputation regardinl the place11111nt of graduate• 
Offer of financial aid (loan, acholarahip, 
aaaiatantahip, etc,) 
Univaraity reaction to your inqulrlea 
Other (Please 1peclfy) ______________ .,.. 
89 
90 
Mt. To what extent do you feel your experience, at Oklahoma State Univer1ity' 
contributed to the following competencies? 
J!\!5h !2!! !•II Little 
( ) ( ) ( ) Exten•ive underetanding of your major field ' 
( ) ( ) ( ) Adequate understanding of the •upporttng area• 
( ) ( ) ( ) Ability to do critical thinking 
(') ( ) ( ) Ability to carry out reeearch 
( ) ( ) ( ) Ability to interpret and apply rHHrch 
( ) ( ) ( ) Ability to communicate effectively through 
written expression 
( ) ( ) ( ) Ability· to communicate effectively through 
oral expree11ion 
( ) ( ) ( ) Skill in working cooperatively in emall group1 
( ) ( ) ( ) Familiarity with profe1sional Journal• and other 
material• in your field 
( ) ( ) ( ) Attainment of an educational philo1ophy 1 which 
actually govern, your action,•• an admini1trator 
( ) ( ) ( ) Peeling of confidence in your ability to function 
1uccessfully on your fir1t Job after graduation 
11. What change tn empha1ia do you feel would be appropriate in the following araa1T 
More lrHHtly Leu 
f:!!lehH&!· AU Rish~ l!!!eh11 &1 
( ) ( ) ( ) Stati1tic1 and 11111a1ura11111nta. 
( ) ( ) ( ) Psychology 
( ) ( ) ( ) Hi1tory and philoaophy of education 
( ) ( ) ( ) Reeearch and '.rheeia 
( ) ( ) ( ) Curriculum and in1truction 
( ) ( ·) ( ) Cognate field• (1ociology1 econ011ice1 etc.)' 
( ) ( ) ( ) Finance and bu1ines1 management 
( ) ( ) ( ) Supervllion 
( ) ( ) ( ) School Law 
( ) ( ) ( ) Public Relatlon1 
( ) ( ) (. ) Organiaation and admini1tratlon 
( ) ( ) ( ) Plant planning and 11Anagement 
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12; To what extant do you feel that the tollowing axparianca1 contribute to 
preparation for a po1ition a1 1uperintendentT 
l!!!s!! ..@!!!!!! . !•D? Little 
( ) ( ) ( ); Cla11room lecture• 
( ) (") ( ) Writing of term paper, 
( ) ( ) ( ) A11igned reading 
( ) ( ) ( ) Cla11 di1cu11iona and 1ell1nara 
( ) ( ) ( ): Guidance from your advi1or 
( ) ( ) ( ) 'Informal a11ociation with th• faculty 
( ) ( ) ( 1 •Work on a11i1tant1hip 
( .> (. ) ( ) A11ociation with other graduate .1tudant1. l 
( ) ( ) ( ); InterHhip 
( 
. ., 
( ) ( ) Public lecture, and meeting, 
( ) ( ) ( ) -Study for COl!IP~ehenllve exalllnatione 
( ) ( ) ( ) Work OD thHh 
( ) ( ) ( ). Other (Pl•••• 1pecify) 
13. How would you rat• the library facilitie1 in the following area,, 
J!!!d. Average , . .!22£ 
( ) ( ) ( ) Number and 1election of material• 
( ) ( ) ( ) Acce11ibility of material• 
( ) ( ) ( ·) Cooperation of library 1taff 
(' ) ( ) ( ) racilitie1 for individual work . 
(. ) ( ) ( ) Service in acquiring material• not currently 
available 
Bu11•1tion1 or C0111111nt11 
14. How would you rate the placement office on the ~ollowing iteut 
Ji!!e AieraB! !!!U 
( ) ( ) ( ) Number and ,election of openlna• available to 
1raduata1 
( ) ( ) ( ) Humber and 1elaction of pro1pactlve .. ploy••• 
( ) ( ) ( ) Helpfuln••• of place .. nt office peraonnal to 
job applicant 
( ) ( ) ( ) Helpfulna11 of placement office per1onnal to 
you aa a pro1pactive employer 
( ) ( ) ( ) Comaunication1 with 1raduate1 
,u11a1tlona or C0111111nt11 
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15. What I• your faallna raaardlna the followlna unlv•r•lty ••EVlca. to public 
Hhaobl 
Vary Of Soma Should la All lot 
:Daefu\ !l•! Dalie~ad A5!9u1&nt1d 
r 
.< ) ( ) ( ) ( ) Work•hop•, clinic•, and Hld.nare 
( ) ( ) ( ) ( ) Confaranca oraanlaatlon and 
facllltlH 
( ) ( ) ( ) ( ) Corra•pondanca coura•• 
( ) .( .) ( ) ( . ) School' .urvaya 
( ) ·< •) ( ) ( ) Provldon oG public apaakaq 
( ) ( ) ( ) ( ) Dl1trlbutlon of r••••rcb r••IAta 
( ) ( ) ( ) ( ) Con•ultatlon with unlv•r•lty 
panonnal 
( ) ( ) ( ) ( ) Other (11aa•• •pacify) 
"A Po•• tba poaltlon of auperlntandant of acbool• a•nerally fulfil 7our axpac• .tatlona In tha .followln, araad 
·'fo • Oraa~ 'ro Soma. lot at 
l!IIE!I l!•BE8 1 ....w... 
( ) . ( ) ( ) Opportunity for acblava .. nt 
( ) ( ) ( ) Opportunity for racoanltlon 
( ) ( ) ( ) Opportunltl•• for advancamant 
( ) ( ) ( ) Satl1factlon of the work- ltaalf 
( ) ( ) ( ) Raad to accept raapon1lblllty 
( ) ( ) ( ) Salary 
( ) ( ) ( ) Jree4om froa r••trlotlona · 
( ) ( ) ( ) lecaaalty for technical 0011pataaae 
( . ) ( ) ( ) laoaaalty for lnterper1onal ralatlOIII 




Mr. John Doe 
Southwest School District 
Southwest, Oklahoma 
Dear Mr. Doe: 
94 
Februaty 24, 1967 
,, 
Oklahoma ·state University is interested in being of grea:ter 
service to you and other school administrators. To do this, we are 
requesting the help of those superintendents in Oklahoma who received 
their highest degree from this institution. 
Most of the questions for use in this doctoral study can be 
answered with a check mark. We do, however, welcome any coDDnents you 
wish to make. 
All replies will be held in strict confidence. This is the reason 
for assigning you a number rather than asking for y~ur name. 





The Department of Education is sincerely interested in improving 
our program in administration both on and off campus. The survey study 
being conducted will be an aid in this respect, and we will be most 
grateful for your responses. 
Cordially yours, 
Kenneth St.Clair, Head 
Department of Education 
95 
Dear Mr. Doe: 
I trust you.will remember our request of last week concerning 
your experiences at Oklahoma State University. Only you can furnish 
the answers we need. 




Oklahoma State University 
Mr. John Doe 
Southwest School District 
Southwest, Oklahoma 
Dear Mr. Doe: 
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March 20, .1967 
HELP~ We've had a very fine response to our request (over 80 per 
cent), but we need yours to be sure we are doing what you think best. 
Perhaps our first letter didn't reach you through some fault of 
ours. Because this may be the case, we have included a second 
questionnaire and a stamped, self-addressed envelope. May I mention 
that we feel the answers to the future questions will be beneficial to 
you as well as to future superintendents. 
We plan to begin tabulation of results March 27. Please take the 
few minutes necessary to complete the form and return by that date. 






ADDITIONAL COMMENTS TO QUESTIONS NINE THROUGH SIXTEEN 
97 
9. To what extent did the following factors favorably influence 
you?' choice of OklahC>Dq1 State University for your graduate 
work? 
98 
The only place in Oklahoma that offers a degree in Agriculture Education. 
Frie~dly attitude of the staff of Oklahoma State University. 
Common people. 
I had attended school du?"ing my freshman year in college. 
Willingness of all college personnel to help. Friendly atmosphere 
of staff and teaching personnel. 
Personal interest of Oklahoma State University staff in my welfare. 
Friendly personality of your faculty and campus. 
A friendly university in the 1930 1 s. 
Acquainted with faculty in my field. 
A farm boy without any money (1927~1931) working my way through school. 
I had confidence in staff members. 
Extension Centers were accessible for graduate work. 
Personal relationship with two or three faculty members. 
Beauty of the campus. 
Reputation of faculty. 
The best program in school administration in the State during the late 
1940's. 
I had known Dr. Bennett from his days at Southeastern. 
Familiar with school and faculty. 
Car pool on Saturdays. 
Associates attended at this time, 
12. To what extent do you feel. that the following expertences 
contribute to preparation for a position as superintendent? 




Most of the students had a desire to become an administrator without 
help from the college th~t is why they were in school\ 
I 
Association with other superintendents. 
Select a better quality of,candi4ates. 
It seems that 4 certain amQunt of speech should be required by pros-
pective administrators. , 
A lot of work which is not used or read by enough people to make it 
useful. 
Th~ dissertation and thesis needs to be replaced with something of more 
practical application. 
13 •. How would you rate the library facilities in the following areas? 
Could help by having a few more of the supplemental texts available. 
I have never used the library. 
I was very pleased with the library facilities at OSU. 
1951 facilities were poor. 
I am not familiar with the present library. 
Cooperation of the library staff was outstanding. 
I have no occasion to use the library. 
OSU b.est in the State. 
More room ne·eded for graduate students only. 
Library good-·need more time to use it. 
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14. How would you rate the plac~ment office on the following items? 
The placement office is handled real well. 
They don't have enough teachers. 
No experience with the placement office. 
Oklahoma State exceeds all other in this respect. 
I have never used it; I believe they try to be helpful. 
OSU provides the best teacber placement service in Oklahana. 
I have never been able to aet a teacher from OSU. 
I have never been on the placement list; Placement has been most 
cooperative in supplying information to me on prospective teachers. 
I am not familiar with the placement office, 
Overall improvement in the placement office for the last few years has 
been tremendous. 
Best in the State! 
It is not the University's fault that our better students go out of 
State; that is a problem of Eastern Oklahoma. 
I feel OSU has an outstanding placement service, 
Very fine work here. 
More personnel of a more permanent nature (at least 3 professional 
people) full time - permanent. 
Placement of £ice personnel shouldn ° t attempt to get a ••certain group11 
of people placed in key jobs, This has happened! 
15, What is your feeling regarding the following University services 
to public schools? 
Consultative services should be expanded. 
I am not acquainted with these services, 
We feel that the larger schools have a definite advantage in OSU 
services; t~ey seem to work a bit harder on behalf of the larger 
schools .• 
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Since so 1118.ny years have passed, I do not feel qualified to rate these 
questions intelligently tservices of the University) • . 
Most public schools probably do not use the university services enough. 
I I 
I wpuld suggest more realistic programs be set up for study pertaining 
to the superintendents' job. 
More contact in the field especially in rural sections. 
ACT tests. 
Cooperation and guidance bt staff with administrators in service • 
• 
We are not able to attend 'Olany meetings because we have heavy school 
duties at home. 
j 
Help on Federal programs. 
Visiting professors from other universities in different locations 
or regions would give local administrators a better understanding 
of administrative problems in other areas. 
16. Does the position of superintendentof schools generally fulfill 
your expectations in the following areas? 
With all federal intervention, it is one Hell-of-a-poor-job. 
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